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ABSTRACT 
 
Alphina Ade Venia. 2019. An Analysis of Teacher’s Written 
Corrective Feedback in Students’ Writing Skill at Seventh Grade 
Students of MTs Darul Hikmah Menganti in Academic Year 2018/ 2019. 
Thesis. English Language Education. Cultures and Languages Faculty. 
State Islamic Institute of Surakarta. 
Advisor : Dr. Sujito, M.Pd.  
Key Word : Teacher’s Written Corrective Feedback, Students’Attitude 
The corrective feedback from the teacher is important in teaching 
learning activity. The teacher’s way in giving corrective feedback can 
influence the students’ attitude. Students have different attitudes toward 
teacher’s corrective feedback. The objectives of this research are (1) To 
analyze the types of corrective feedback and the most frequent of written 
corrective feedback used by the teacher in students’ writing skill at 
seventh grade students of MTs Darul Hikmah Menganti in academic year 
2018/2019. (2) To describe the students’ attitudes toward the teacher’s 
feedback in students’ writing skill at the seventh grade students of MTs 
Darul Hikmah Menganti in academic year 2018/2019. 
This research is descriptive qualitative analysis. The data source 
was taken from the seventh grade students of MTs Darul Hikmah 
Menganti in academic year 2018/ 2019. The subject of this research is the 
students from VII-1 class. In this research the researcher uses 
observation, interview, questionnaire and documentation as technique of 
collecting data. The activities in analyzing the data are: (1) Collection the 
data by doing interview with the informants, giving questionnaire to the 
students in writing class, observation of the way of the teacher giving 
corrective feedback and the students’ attitude in writing class. (2) 
Reduces the data were needed from interview and observation to the 
teacher and students. (3) Display the qualitative data from data reduction 
in order to know the pattern of data so that it was easy to understand. (4) 
Made conclusion about the way of teacher giving corrective feedback 
and the students’ attitude toward teacher’s corrective feedback in writing 
activity. 
The result of this research, show that the teacher uses some types 
of written corrective feedback such as direct and indirect corrective 
feedback, metalinguistic corrective feedback, focused and unfocused 
corrective feedback. The data show that the teacher mostly used the 
direct corrective feedback. Based on the research problem, it is 
discovered that (1) the types of written corrective feedback used by the 
teacher are direct and indirect corrective feedback, metalinguistic 
corrective feedback, focused and unfocused corrective feedback (2) the 
type of corrective feedback that most frequent used by the teacher is 
direct corrective feedback (3) the students have positive attitude toward 
teacher’s corrective feedback. 
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CHAPTER I 
INTRODUCTION 
 
This chapter discusses about introduction of the research which consists of 
background of the study, identification of the problem, limitation of study, 
research problem, objectives of study, benefit of study and definition of key terms. 
A. Background of Study 
In the teaching learning process of English, the students could make an 
error in speaking or writing form. The teacher should give feedback for the 
students about their error in order to make them understand and learn from 
their error. The teachers’ feedback can be provided in many ways. One of 
them is corrective feedback that could be done by oral or written feedback.  
Writing is one of the language skills which essential for the students 
besides the skill of listening, speaking and reading, not only during their study 
in each grade in any type of school but also in their real life in the community. 
Harmer (2004: 31) states that writing is a way to produce language and 
express the idea, feeling, and opinion. Writing is a process that often 
influenced by constraints of genres, than these elements have to be presented 
in learning activities. Writing is very useful because it can convey the 
students’ mind or messages in written form. By writing, the students can 
improve their creativity to share their minds in the right written form. Writing 
is more difficult skill to master than other language skills, because it is more 
complex. Richards and Renandya (2002: 303) argues that writing is the most 
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difficult skill for second language learners to master. The difficulty of writing 
a text lies not only in generating and organizing ideas, but also in translating 
those ideas into readable text. To make a readable text, the students should 
choose the right words and diction and organize them into a good sentence. 
Therefore, writing is not simple activity, so, it is possible if the students make 
an error in their writing and they need teacher’s corrective feedback to make 
them understand about their mistake in writing. 
Feedback has the important role in language learning. In both 
structural and communicative approaches to language teaching, feedback is as 
a means of fostering learner motivation and ensuring linguistic accuracy. 
Feedback could be positive or negative. Positive feedback affirms that a 
learner response to an activity is correct. In pedagogical theory, positive 
feedback is important because it provides affective support to the learners and 
fosters motivation to continue learning. While, negative feedback is the 
process of pointing out the mistakes and giving the corrective in order to 
change the mistake. Negative feedback is also important to improve the 
students’ skill because it gives the corrective so the students can clear with 
their mistake. It is generally accepted that feedback is an important classroom 
activity. It works as a motivation and tools to correct the mistakes of students 
in order to improve their skill. 
Sheen (2006) states that feedback should be provided regardless of 
whether the learner’s response is correct or incorrect. On the other hand, 
corrective feedback is the teacher’s cues to the learners to indicate that there is 
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an error that should be corrected. He also stresses that difference between 
feedback and corrective feedback is that corrective feedback entails the 
presence of an error, whereas feedback such an encouragement. Moreover, 
feedback is the general term, while corrective feedback is feedback that based 
on the correction.  
Ellis (2008) states that teacher should provide the corrective feedback 
in various strategy and teacher should analyzes the students’ responses toward 
the various types of feedback by focusing in linguistic errors. By giving the 
right corrective feedback, it can make the students more understand and 
teacher can know the students’ difficulties by analyze the students’ error. So, 
it can make the teacher know how to teach writing in the classroom. 
Teacher’s feedback could be given by directly or indirectly. For 
example, the teacher asks the students to make a short text and then s/ he 
walks around the class while the writing process by the students. And if there 
is a student who make an error in his/ her writing, the teacher gives the 
corrective feedback directly to the students. The teacher can show the students 
about his/ her error and give the explanation about the error and what it should 
be. Then, the teacher explains it to whole students in the classroom in order to 
make them understand about the grammar error and learn from it. Besides, the 
teacher also makes a written remark on the students’ error when s/ he get the 
students worksheet. 
Feedback is a key component of foreign language writing program around 
the world, with product, process and genre approaches all employing it as a 
4 
 
 
central part of their instructional repertoires (Hyland & Hyland, 2006: 15). In 
the writing class, the feedback given by the teacher as a process of improving 
the students’ skill in writing by pointing out the students’ error and make it 
correct. In giving feedback, there are processes or steps such as read the 
students’ worksheet, find the error and then mark the error in order to make 
students understand and know their error. The teacher can give the direct 
feedback by giving the right word or grammatical of the error. The teacher 
also can give the indirect feedback by giving mark on the students’ error but 
not giving the right one. 
From giving the corrective feedback from the teacher, there is also 
students’ attitude toward it. It can be positive or negative. According to Rahim 
in Sujono (2017) attitudes are favorable or unfavorable judgments granted to 
activities, ideas, or certain environments. While, Wood & Boyd (2007) states 
that attitudes are relatively stable evaluations of person, objects, situations, or 
issues, along a continuum ranging from positive to negative. Then, Souza & 
Marcos in Sujono (2017) state that attitudes are strongly related to individual 
possession, so it cannot be measured by directly observing persons’ physical 
attributes. It can be concluded that attitude is evaluation to respond persons, 
objects, issues and situations positively or negatively. 
Based on the logical sense above, the researcher would like to know 
how is the corrective feedback used by the teacher in the classroom and what 
its type in teaching writing. Besides, the researcher also would like to know 
about the students’ attitudes toward teacher’s corrective feedback in their 
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writing. The researcher would conduct the research at the seventh grade 
students of MTs Darul Hikmah Menganti. Based on the real condition, this 
school used the Curriculum 2013 in the teaching learning process. 
Besides, in the school, the researcher found that the students still have 
a low ability in writing and they have some difficulties in writing. They often 
make some mistakes in their writing. They need corrective feedback from the 
teacher and they can learn from it to improve their writing skill.  
Based on the explanation above, the researcher is interested to conduct 
a research entitled “An Analysis of Teacher’s Corrective Feedback in 
Students’ Writing Skill at the Seventh Grade Students of MTs Darul 
Hikmah Menganti in Academic Year 2018/2019.” 
B. Identification of the Problem 
Based on the background of study, there are several problems in this 
study as follows: 
1. There are some difficulties to write in English made by seventh grade 
students of MTs Darul Hikmah Menganti in academic year 2018/2019. 
2. There are some different rules in the writing systems that cause students’ 
error in their writing by the seventh grade students of MTs Darul Hikmah 
Menganti in academic year 2018/2019. 
3. Teacher’s feedback is needed to check the students’ error by the seventh 
grade students of MTs Darul Hikmah Menganti in academic year 
2018/2019. 
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4. There are some types used by the teacher to check the students’ error in 
writing by the seventh grade students of MTs Darul Hikmah Menganti in 
academic year 2018/2019. 
5. There are students’ attitudes toward teacher’s corrective feedback that can 
be positive or negative in teaching writing at seventh grade students of 
MTs Darul Hikmah Menganti in academic year 2018/ 2019. 
C. Limitation of the Study 
It is important to make the limitation of study to avoid 
misunderstanding and to clarify the problem. The focus of this research is on 
the types of written corrective feedback used by the teacher to students’ 
writing. The researcher finds the students still have some difficulties in the 
writing skill and they need the teacher’s corrective feedback to make them 
clear. The researcher made sure that the feedback is effective for the students 
to more understand about their mistakes in writing. After the teacher gives 
corrective feedback, the students know and learn their error. The researcher 
analyzed the feedback to describe how the teacher made correction on the 
students’ error and turned the students into better writers. Also analyzed how 
the students’ attitude toward the teacher’s corrective feedback to know how 
the effect of giving corrective feedback to the students. 
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D. Research Problem 
Based on the background stated about, the research problems are 
arranged as follows: 
1. What are the types of the teacher’s written corrective feedback and what is 
the most frequent used by the teacher  in students’ writing skill at the 
seventh grade students of MTs Darul Hikmah Menganti in academic year 
2018/2019? 
2. How is the students’ attitude toward the teacher’s written corrective 
feedback in students’ writing skill at the seventh grade students of MTs 
Darul Hikmah Menganti in academic year 2018/2019? 
E. Objectives of Study 
Based on the research problems above, the objectives of study are: 
1. To analyze the type of corrective feedback and the most frequent of 
written corrective feedback used by the teacher in students’ writing skill at 
seventh grade students of MTs Darul Hikmah Menganti in academic year 
2018/2019. 
2. To describe the students’ attitudes toward the teacher’s feedback in 
students’ writing skill at the seventh grade students of MTs Darul Hikmah 
Menganti in academic year 2018/2019. 
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F. Benefits of Study 
There are two kinds of benefit in this research. There are theoretical and 
practical benefits as follow: 
1. Theoretical Benefits 
a. To know the types of teacher’s corrective feedback in students’ writing 
skill and determine the theory about corrective feedback. 
b. To know and describe the most frequent of teacher’s corrective 
feedback in students’ writing. 
2. Practical Benefit 
a. The Students 
For the students, this study can help them to reveal what they need 
towards the feedback. The knowledge in revealing their response can 
be used as their reflections to learn. Regarding with this, they may 
develop an ideas how to learn effectively so that it can affect their 
achievement in writing and change their response to be more 
favorable. 
b. The Teacher 
The result of this research will be useful for the lecturers to improve 
the students writing skill and also can help the teacher to solve their 
problem or difficulties when teaching writing in the class. 
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c. The Researcher 
The result of this research will add the knowledge about the theory of 
feedback, especially written corrective feedback and its implication in 
the classroom. 
G. Definition of Key Terms 
In order to avoiding misunderstanding in define the meaning of some 
key theory dealing with this research; there are some key terms such as: 
1. Writing Skill 
Writing is one of the language skills which essential for the 
students besides the skill of listening, speaking and reading, not only 
during their study in each grade in any type of school but also in their real 
life in the community. Writing is very useful because it can convey the 
students’ mind or messages in written form. By writing, the students can 
improve their creativity to share their minds in the right written form. 
Harmer (2004: 31) states that writing is a way to produce language and 
express the idea, feeling, and opinion. Writing is a process that often 
influenced by constraints of genres, than these elements have to be 
presented in learning activities. 
2. Feedback 
Hattie and Timperley (2007:81) stated that feedback is one of the 
most powerful influences on learning and achievement, but this impact can 
be either positive or negative. The teacher’s feedback could be provided 
by giving corrective feedback. Brookhart (2011) states that corrective 
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feedback is an important component of formative assessment that contains 
the information of how students can improve.  
Corrective feedback will help the students to know their error in writing 
and the students can learn from the correction that given by the teacher. 
The teacher can identify the students’ difficulties by knowing the students’ 
error. The corrective feedback by the teacher can improve the students’ 
writing skill, so the corrective feedback is important in writing learning. 
There are two types of corrective feedback, namely oral feedback and 
written feedback. 
Feedback is a key component of foreign language writing program 
around the world, with product, process and genre approaches all 
employing it as a central part of their instructional repertoires (Hyland & 
Hyland, 2006: 15). In the writing class, the feedback given by the teacher 
as a process of improving the students’ skill in writing by pointing out the 
students’ error and make it correct. In giving feedback, there are processes 
or steps such as read the students’ worksheet, find the error and then mark 
the error in order to make students understand and know their error. The 
teacher can give the direct feedback by giving the right word or 
grammatical of the error. The teacher also can give the indirect feedback 
by giving mark on the students’ error but not giving the right one. 
3. Attitude 
 According to Rahim in Sujono (2017) attitudes are favorable or 
unfavorable judgments granted to activities, ideas, or certain 
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environments. While, Wood & Boyd (2007) states that attitudes are 
relatively stable evaluations of person, objects, situations, or issues, along 
a continuum ranging from positive to negative. Then, Souza & Marcos in 
Sujono (2017) state that attitudes are strongly related to individual 
possession, so it cannot be measured by directly observing persons’ 
physical attributes. It can be concluded that attitude is evaluation to 
respond persons, objects, issues and situations positively or negatively. 
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CHAPTER II 
REVIEW OF LITERATURE 
This chapter contains of some literatures that are reviewed to help the 
researcher to analyze the data and to answer the research questions. This chapter 
is divided into three subchapters. They are writing, corrective feedback, and the 
students’ attitudes. 
A. The Nature of Writing 
1. Definition of Writing 
Writing is one of the important skills besides the other skills in 
teaching learning of English. Writing is the productive skill that can help 
students to convey their mind in the written form. Harmer (2004: 31) 
states that writing is a way to produce language and express the idea, 
feeling, and opinion. Writing is a process that often influenced by 
constraints of genres, than these elements have to be presented in learning 
activities.  
According to Brown (2001: 336), writing defines as the process of 
transforming thoughts into words, to sharpen the main ideas, and give 
them structure and organization by putting down the ideas on the paper. 
Writing is one of the most difficult skills that language learners are 
expected to acquire, requiring the mastery of a variety of linguistic, 
cognitive, and sociocultural competencies (Barkaoui, 2007). Therefore, it 
is important for the teacher to teach how to write better to the students. 
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Writing is about more than making our thoughts on the paper, it involves 
how the writer choosing the best diction, using the appropriate grammar, 
syntax and mechanics.  
 Based on the theories of writing, it can be concluded that writing is 
the productive skill, a way of producing language and sharing ideas in 
written form by choosing the best diction, using the appropriate grammar, 
syntax and mechanics. Writing is more complex and difficult to teach and 
also to learn than the other skill because it demanding mastery not only of 
grammatical and rhetorical devices but also conceptual and judgmental 
elements. Writing can be the way to share our thoughts, ideas and 
information in the written form though the writing process. 
2. The Purpose of Writing 
Writing skill is the important skill besides the other skills in 
teaching learning of English. Writing’s purposes are the following things: 
entertain, inform and persuade the readers (Grenville, 2001: 1). In the 
teaching learning, writing have some purposes there are to explain about 
something, to persuade the readers to do something, to entertain the 
readers and the main purpose is to share the message to an audience that 
cannot explain in spoken form but in written form. According to Richards 
(1992) writing skill is important for students to help them make their 
writing as the evidence of English learning like in notes, essay or 
summaries in order to reach their academic success. 
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Additionally, the purpose of writing is also explained by Birjandi, 
Alavi and Nodoushan (2004: 3). They state that writing is done for one of 
two purposes, these are: (1) to tell the readers about what they have to do 
or about something that they do not know or (2) to tell the readers that 
their knowledge is not right. Based on the two statements above, we can 
conclude that the purposes of writing are: to inform, to express and to 
persuade. In other language, we can say that writing has three purposes: 
informative writing, expressive writing and persuasive writing. 
Informative writing is to share the knowledge and give the information 
and direction to the readers. Expressive or narrative writing is to share 
their essays or stories based on the observation of people, objects and 
places by the writers. In persuasive writing, the writers try to influence the 
audience to do something or to change their mind.  
Based on the explanation of theories above, it can be inferred that 
writing has many purposes. The main purpose is to communicate or to 
explain about the message to others with specific content. The writers try 
to explain and inform about it to the readers. The other purpose is writing 
can be the expression or narration like the essay of the writers. Writing 
also can contain the arguments of the writers about something. The writers 
can put down their thought on the paper and make the readers understand 
about their mind.  
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3. Micro-Skills and Macro-Skills of Writing 
According to Brown (2003: 220), micro-skills are related to imitative 
and intensive types of writing task besides macro-skills are related to 
responsive and extensive writing. The descriptions of micro-skills are as 
follows: 
a. Produce graphemes and orthographic patterns of English. 
b. Produce writing at an efficient rate of speed to suit the purpose. 
c. Produce an acceptable core of words and use appropriate word order 
patterns. 
d. Use acceptable grammatical systems (e.g., tense, agreement, 
pluralization), patterns and rules. 
e. Express a particular meaning in different grammatical forms. 
f. Use cohesive devices in written discourse. 
The descriptions of macro-skills are as follows: 
a. Use the rhetorical forms and conventions of written discourse. 
b. Appropriately accomplish the communicative functions of written 
texts according to  form and purpose. 
c. Convey links and connections between events and communicate such 
relations as main idea, supporting idea, new information, 
generalization and exemplification. 
d. Distinguish between literal and implied meanings when writing. 
e. Correctly convey culturally specific references in the context of the 
written text. 
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f. Develop and use a battery of writing strategies, such as accurately 
assessing the audience’s information, using prewriting device, writing 
with fluency in the first drafts, using paraphrases and synonyms, 
soliciting peer and instructor feedback and using feedback for revising 
and editing. 
4. English Writing Skills 
Heaton (1975: 135) states that writing is more complex and difficult to 
teach and also to learn than the other skill because it demanding mastery 
not only of grammatical and rhetorical devices but also conceptual and 
judgmental elements. There are five general components or main areas for 
good writing: 
a. Language use; the ability to write the correct and appropriate 
sentences. 
b. Mechanical skills; the ability to use those conventions peculiar 
correctly to the written language – e.g., punctuation, spelling. 
c. Treatment of content; the ability to think more creative and develop the 
ideas, excluding all irrelevant information. 
d. Stylistic skills; the ability to manipulate sentences and paragraphs and 
use language effectively. 
e. Judgment skills; the ability to write in appropriate manner and ability 
to choose, organize and order relevant information. 
According to Bacha’s model (2011), there is a way to measure the 
students’ writing skill by scoring in percentage as follows: 
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Table 2.1 Scoring of the Students’ Writing Skill 
Writing Components Criteria/ Traits Score 
Content Extent, relevance, subject 
knowledge 
30% 
Organization Coherence, fluency, clarity, logical 
sequencing 
20% 
Vocabulary Richness, appropriate register, 
word form mastery 
20% 
Language use Accuracy (a usage of articles, word 
order, tenses, prepositions, 
sentence constructions) 
25% 
Mechanics Paragraphing, spelling, 
capitalization, punctuation 
5% 
 
5. The Process of Writing 
Brown (1994) states that there are four steps in process of writing, 
these are prewriting, drafting, revising and editing. Then, Jack C. Richard 
& Willy A Renandya (2002: 315) state that each stage of writing process 
can help them to improve their skills and control their writing. They say 
that the writing process has four basic writing stages, these are planning, 
drafting (writing), revising (redrafting) and editing. And the other stages 
externally imposed on students by the teacher, namely, responding 
(sharing), evaluating and post writing. While, Harmer (2004: 4) states that 
writing process is the stage that the writers go through in order to produce 
something in the written form. There are four steps in writing process: 
a. Planning 
In this stage, the writers have to think about three main issues. Firstly, 
they have to think the purpose of their writing that can influence the type 
of text that they will produce, the language they use and the information 
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they choose to include (Harmer, 2004: 4). Secondly, they have to think 
about the readers that they are writing for. This can influence not only 
the shape of writing, but also the choice of language or sentence. 
Thirdly, the writers have to consider about the sequence of the content of 
their writing like the fact, idea or argument which they have decided. 
This stage called pre-writing. 
b. Drafting 
The first version of writing called draft. The writers have to use the idea 
that he generated in the planning as a guide to write. This stage needs an 
editing in order to check the text if there is an error. 
c. Editing 
Editing is the way to revise and improve the first draft. It is essential part 
of preparing the writing product for publication. 
d. Final version 
The drafts that have edited and changed into the better writing, it can be 
the final version. That can be different between the original plan and the 
first draft because it has changed in the editing process and the writer 
ready to send their written text to its intended readers. 
Meanwhile, Oshima and Hogue (1993: 3) state that the writing 
process embraces four main stages: prewriting, planning, writing and 
revising draft. In every stage, there are some tasks that have to fulfill by 
the writers in order to make a good piece of writing. Therefore, it can be 
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concluded that the process of writing comprises five stages. There are 
prewriting, planning, drafting, revising and editing. 
 
B. The Nature of Feedback 
1. The Definition of Corrective Feedback 
Feedback can use by the teacher to help the students that have 
problems in learning English by giving comments and corrections. 
Feedback can help the students to more understand about the material in 
teaching learning activity. So the students can avoid the mistakes in the 
next work. In the teaching learning activity, especially in teaching learning 
of English writing, the feedback from the teacher can help the students 
avoid the mistake in their writing. Feedback is a key component of foreign 
language writing programs around the world, with product, process and 
genre approaches all employing it as a central part of their instructional 
repertoires (Hyland & Hyland, 2006: 15). It is an important part of the 
writing process for both students and teacher. The students can learn from 
their mistake that have corrected by the teacher. The teacher can know 
how far the students understand about the material that they have learned 
by looking from the students’ writing.  
Ellis (2009) defines the corrective feedback as responses to 
students’ wrong sentences. This response contains the information about 
the students’ error and offers the correct form. Moreover, Lightbown & 
Spada (2006) states that written corrective feedback provides the 
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explanation about the grammatical of the mistakes and informs the 
learners that their target language output is wrong. From that statement, it 
can be concluded that feedback can give the benefit for students to develop 
their skills in writing. It can make the students understand the correct 
grammar, content ad lexis. The feedback that has given from the teacher 
can improve the writing product by the students. Additionally, Chaudron 
(1988: 150) states that corrective feedback as “the true” correction which 
succeeds in modifying the learners inter-language rule so that the error is 
eliminated from further production. Corrective feedback is a long-standing 
educational practice that can arguably be linked to almost everything we 
can learn (Evans, Hartshon, McCollum & Wolfersberger, 2010; Hattie & 
Timperley, 2007). 
According to Lumetta (2005), feedback is the process of giving 
information to the learners about their performance by the teacher in order 
to develop their performance next. It shows that feedback from the teacher 
can serve the information like the mistake, critic or suggestion in the 
students’ work that can make the students’ work better than before. 
Considering those definition provided by the experts above, it can be 
concluded that corrective feedback is an action given by the teacher to 
eliminate errors by the students in order to make it correct. It includes 
prompts, hints, suggestion regarding strategy use, remainders about 
methods, further explanations and demonstrations. 
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In learning writing, feedback gives information and motivation. 
Rink (1985: 35) states that feedback has three functions, these are: 
informing, reinforcing ad motivating. Feedback serves the information 
about the students’ error in order to make students can avoid the mistake 
in the future. It can motivate the students to make their writing better than 
before. From the corrective feedback, students can make a better writing 
product by solving their mistakes before. 
2. Types of Written Corrective Feedback 
Corrective feedback is given when the teaching learning activity is 
over. Written corrective feedback provides the grammatical explanation of 
the mistakes, and informs the learners that their target language output is 
wrong (Lightbown & Spada, 2006). Teacher gives the correction, 
comments and marks on the students’ written work draft. The marks that 
given by the teacher can be on words or the symbols such as underline, 
circles or other symbols. The teacher should add the comments on 
students’ error about how to solve the mistakes, it can be done with 
suggestion how to make a better written work draft. According to Ellis 
(2009), there are various types of written corrective feedback, those are 
direct and indirect corrective feedback, metalinguistic corrective feedback, 
unfocused and focused corrective feedback, and electronic corrective 
feedback. 
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1) Direct Feedback 
The teacher usually uses the direct feedback in teaching learning 
activity as the feedback strategy. Direct feedback is a strategy of 
providing the feedback to students by providing the correct linguistic 
form in order to help the students correct their errors (Ferris, 2006) or 
linguistic structure of the target language. According to John, Stuart & 
Denise (2005) direct feedback occurs when the teachers identify the 
errors and provide the correct form. Direct feedback provides the 
correct grammatical form for the students for each error. 
For example: 
 I don’t like Jane because she is speak too much. 
    (Talkative) 
2) Indirect Feedback 
However, indirect feedback is a feedback that occurs when the 
teacher indicate that there is an error made by the students but do not 
provide the corrections. The indirect feedback can provide by 
underlining or circling the word or sentences that an error has been 
made in the line of the text. Moreover, Ferris & Roberts (2001) state 
that indirect feedback is a strategy of providing feedback usually used 
by the teacher by indicating an error without providing the correct 
form to help the students correct their errors. Ellis (2009) states that 
indirect feedback occurs when the teacher indicates that the students 
has made an error without providing the correct form. 
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Ashwell (2000) also found clear support for developing 
grammatical accuracy in written compositions. He conducted an 
evaluation of feedback an adult learners’ written essays in which 
feedback involving underlining or circling grammatical, lexical or 
mechanical error, as well as content-related suggestions for 
improvement, was provided on the first and second draft of a 
composition. 
For example: 
 (Wrong tenses) He                  a car in the road 
3) Metalinguistic Corrective Feedback 
Metalinguistic corrective feedback requires teachers giving 
students some metalinguistic comment or clue about the nature of the 
error (Ellis, 2009). 
a) Use of error code. Teacher writes codes in the margin (e.g. ww: 
wrong word; art: article; v: verb). 
b) Brief grammatical descriptions. Teacher numbers the errors in 
text and writes a grammatical description for each numbered 
error at the bottom of the text. 
4) Unfocused Corrective Feedback 
Unfocused feedback involves the teacher correcting most of the 
errors in students’ writing (Ellis, 2009). 
 
 
drive last night 
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5) Focused Corrective Feedback 
According to Bitchener & Knoch, 2009) focused corrective 
feedback involves the teacher correcting only on one or two specific 
type of errors. 
6) Electronic Corrective Feedback 
The teacher indicates an error and provides a hyperlink to a 
concordance file that provides examples of correct usage. 
3. Source of Feedback 
Feedback can come from many sources in writing activity, Ferris 
(1997) states that feedback techniques including peer response, teacher-
student conferences, audio taped commentary, email comments and 
comments written on students’ draft. Feedback from teacher called 
teacher’s feedback and feedback from friends or peer called peer feedback. 
The explanation about the source of feedback as follows: 
a. Teacher’s Feedback 
Teacher’s feedback is the information given by the teacher to the 
students about the students’ content of written work they have made. It 
is very important for the students. Teacher can show the place and type 
of error correction from the students’ written work. The feedback can 
be delivered by the comments written by the teacher on drafts. 
b. Peer Feedback 
Peer feedback usually used in the teaching learning of writing activity. 
This is activity in learning when the students give the review to 
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another students’ written work and give the feedback. Peer feedback 
refers to commenting on a paper’s organization, format, tone, 
punctuation, grammar and so on. It can improve students’ critical 
analysis skills in writing activity. 
4. Teacher’s Corrective Feedback 
The teacher usually give a correction that can be done by the 
comments or symbols to the students’ error in teaching learning activity 
especially in teaching learning of writing before give it back to the 
students. According to Lewis (2002: 3) feedback has purpose to provide 
information for teacher and students. From that statement, it is important 
to give feedback for students in order to improve their skill in writing. 
Additionally, Hyland (2006) states that teacher’s feedback can also include 
more lengthy commentary and this can address structure, organization, 
style, content and presentation, as well as grammatical or mechanical 
issues. Based on the statement above, the teacher gives feedback in many 
ways; one of them is giving comments in students’ written work.  
According to Berzseny (2001) teacher’s feedback can be formed in 
the form of question to ask clarification or suggest expansion. 
Furthermore, Gebhard (1996: 23) states that the ways to give corrective 
feedback are read and mark students’ paper, offer revision, suggestion and 
feedback on language errors. Besides, teacher should give remarks on the 
students’ error, make it correct with the correct form and give praise when 
the students are working well in their writing. It can make students more 
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understand and can improve their skill in writing. It also can be motivated 
students to do better in the future. From the explanations above, it can be 
concluded that feedback from the teacher is an important part in teaching 
learning activity especially in writing activity, because it has many 
positive effects for the students and can motivate the students to improve 
their writing skill. When students have the positive attitudes toward 
teacher’s corrective feedback, they would read their mistakes, open the 
dictionary, and they would fix their mistake and would not repeat their 
mistake in the future. In fixing their mistake, students need the guidance 
from the teacher to make them understand in recognizing the better forms 
and structure in their written work. 
According to Hyland and Hyland (2001) mitigation strategies 
applied in teacher’s corrective feedback can cause misunderstanding 
between teacher and students and make the students difficult to 
comprehend their errors. So, when there is a misunderstanding, it can 
make the students lost their motivation to write again. However, the 
teacher should give the appropriate corrective feedback for her/ his 
student. Byrne (1975) states that the teacher should provide the most 
appropriate and effective corrective feedback for individual students. He 
makes a list about five techniques of giving error feedback in writing 
tasks: 
1. The teacher gives sufficient clues to enable self-correction to be 
made. 
27 
 
 
2. The teacher corrects the drafts. 
3. The teacher deals with errors through marginal comments and 
footnotes. 
4. The teacher explains orally to individual students. 
5. The teacher uses the error as an illustration for a class explanation. 
 
C. Students’ Attitude 
1. The Definition of Attitude 
 In this study, the researcher will explain about the students’ 
attitude toward teacher’s corrective feedback. So, it is important to know 
the definition of students’ attitude first. According to Rahim in Sujono 
(2017) attitudes are favorable or unfavorable judgments granted to 
activities, ideas, or certain environments. While, Wood & Boyd (2007) 
states that attitudes are relatively stable evaluations of person, objects, 
situations, or issues, along a continuum ranging from positive to negative. 
Then, Souza & Marcos in Sujono (2017) state that attitudes are strongly 
related to individual possession, so it cannot be measured by directly 
observing persons’ physical attributes. It can be concluded that attitude is 
evaluation to respond persons, objects, issues and situations positively or 
negatively. 
Attitude beside as an evaluation, it also show a psychological 
tendency to see the behaviors and feelings. According to Albaraccin 
(2005: 1) an attitude is a psychological tendency to see a particular object 
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or behavior with a degree of favor or disfavor. Then, Chaiken (1993: 582) 
defines attitudes as a psychological tendency that is expressed by 
evaluating a particular entity with some degree of favor or disfavor. Based 
on the explanation above, it can be concluded that attitude is an evaluation 
toward an object, person or situation that include feelings. Attitude shows 
about the opinion, such as agree or disagree, like or dislike toward people, 
issue or statements. 
Pickens (2005: 44) states that attitudes are a complex combination 
of personality, beliefs, values, behaviors and motivations. Attitudes have 
three components, those are: 
1) A cognitive component, consisting of beliefs and thoughts about the 
attitudinal objects. 
2) An emotional component, made up of feelings toward the attitudinal 
object. 
3) A behavioral component composed of predispositions concerning 
actions toward the object. 
So, it can be concluded that attitude can be seen through the 
combination of opinions, personality, behaviors, values and motivation 
that can be positive r negative predisposition toward object, institution, 
person or situation. 
2. Indicator of Attitude 
Attitude is an evaluation to respond positively or negatively toward 
objects, issues, persons or situations that shows a psychological tendency 
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to see the behaviors and feelings. Gilmor (2007) mentions three 
characteristics of attitudes which consist of three components; 
1) Affective (emotional and motivational) 
2) Cognitive (knowledge or intellective) 
3) Behavioral (action and beliefs) 
Based on the three characteristics above, knowledge, emotion and 
behavior have represented the three aspects of attitude that can be used as 
the indicators to measure the attitude. The first characteristic of attitudes is 
affective which refers to individual’s feeling, evaluation or preference 
towards an object (Eagly and Chaiken in Jain, 2014). The affective 
response can get influences from emotional responses.  
Then, the second characteristic is cognitive. Gilmor (2007) defines 
cognitive component has to do with someone’s thinking, understanding, 
and learning about people, situations or objects. The cognitive aspect 
refers to the students’ knowledge and intellective.  
The third characteristic is behavioral aspect. As stated by Fazio and 
Olso (2003) a behavioral factor is connected to a person’s vivid actions 
towards an object. Students’ involvement or engagement in the classroom 
could be one factor to measure behavioral element of attitudes. In this 
research, behavior is refers to the implementation of teacher’s corrective 
feedback. From those theories, it can be concluded that: 
1. The indicators of emotion are satisfaction and feeling. 
2. The indicators of motivation are readiness and goal. 
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3. The indicators of behavior are the interaction between teacher and 
students during the teaching learning activity. 
Pickens (2005: 44) states that attitudes are a complex combination of 
personality, beliefs, values, behaviors and motivations. Here is the 
summary of the research questions presented in the chapter below. 
Table 2.2 Summary of the Students’ Attitudes 
Aspects Indicators Representation 
Emotion a. Satisfaction 
The satisfaction of 
the students in 
accepting 
corrective feedback 
in writing 
b. The students’ 
feeling 
a. Joy and happiness 
 
 
 
 
b. Joy, happiness, 
love, fear, anger 
and sadness 
Motivation a. Goal 
b. Readiness  
a. Achieve good score 
b. Ready receive 
material 
c. Revise the mistake 
Behavior a. Interaction  a. Acceptance, trust, 
loathing 
 
The conclusion of the explanation before is that the aspects of attitude are 
emotion, motivation and behavior. And each aspect has some indicators 
based on some theories. 
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3. The Students’ Attitudes Towards Teacher’s Corrective Feedback 
It is important to discuss about the students’ attitude toward 
teacher’s corrective feedback. Pike and Ryan (2004) state that positive and 
negative attitudes create an independent contribution to satisfaction or 
dissatisfaction judgments towards an object. For instance, in the teaching 
learning activity, students will have various feelings and emotions towards 
a particular learning method. In this study, the researcher wants to know 
about the students’ belief, behavior, emotion and motivation toward 
corrective feedback given by the teacher.  
According to Nunan (1993) students’ attitude is a study that 
discuss about the relationship between the attitudes of students and teacher 
to the various activities. The students’ attitude can be positive or negative. 
Cohen (1990: 11) states that written feedback results in the positive effect. 
He claims that the feedback should be clear. According to Lewis (2002: 4) 
the purpose of feedback is a form of motivation. Feedback can be more 
motivating than marks and motivation should be included in feedback. 
Teacher’s written feedback should be clear, objective and helpful. So, the 
students can more understand and can be helped by the teacher’s written 
feedback. As the statement from Reid (1993: 218) that the feedback must 
help the students to improve their writing by communicating feedback 
detailed enough to allow students to act, to commit to change in their 
writing. Based on the statements above, it can be concluded that students’ 
attitude is positive or negative reaction to a specific person, object or 
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situation which can be seen from their personality, values, behaviors, 
opinions and motivation. So, it can be positive effect when the students 
read and receive then learn from the teacher’s feedback and they will not 
repeat their mistake again in the future. The students can improve their 
writing skill and develop their critical thinking if they can learn from the 
teacher’s feedback. But, the students’ attitude also can be negative such as 
ignore the teacher’s feedback and do the mistake again. 
D. Related Previous Study 
There are three previous studies have been founded that relevant with this 
research. The first research is written by Ayu Sekar Wulandari (2017) entitled 
An Analysis of Teacher’s Corrective Feedback in Writing Skills at Eighth 
Grade Students of MTs N Sumberlawang in Academic Year 2016/ 2017. This 
study discuss about the types of corrective feedback given by the teacher. She 
use the qualitative descriptive in her research. In her research, she determined 
VIII G as the sample. She focuses on the types of teacher’s corrective 
feedback in students’ writing especially narrative text. And the result of her 
research is that the teacher usually uses the written feedback than the oral 
feedback. The teacher usually uses the direct feedback by giving the correct 
form in the students’ error. The similarity between previous study and this 
study is that this research focuses on the types of teacher’s corrective 
feedback. And the differences are that this research also makes a study in 
students’ attitude toward teacher’s corrective feedback and the sample in this 
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research is VII grade students, so in this research focuses in corrective 
feedback in writing descriptive text. 
The second previous study is The Students’ Attitude Toward Teachers’ 
Corrective Feedback in Learning Writing (A Descriptive Study to the 1
st
 
Grade of MAN 1 Surakarta in Academic Year 2016/2017) written by Rustania 
Rahmawati. The purpose of this research is to know how the attitudes of 
students toward the corrective feedback given by the teacher at the tenth grade 
students. The previous study has similarity with this research, the previous 
study discuss about the students’ attitudes toward teacher’s corrective 
feedback in teaching  writing. The differences are the location of research, the 
samples and the previous study just focuses on students’ attitude but in this 
research, the researcher also discuss about the types of corrective feedback. 
The result of her study is there is positive effect and attitude from the students 
toward teacher’s corrective feedback and from the corrective feedback the 
students can make a better written work.  
The last previous study is written by Kusnul Kotimah entitled “An 
Analysis of Lecturers’ Feedback on Grammatical Errors at the 2nd Semester 
Students’ Writing Class of English Department IAIN Surakarta in 2016/ 2017 
Academic Year”. This study was aimed to investigate about the types of 
corrective feedback used by the lecturer and how the students’ perception. The 
similarity with this research, the research also investigate about the types of 
corrective feedback and how the students’ attitude or perception toward the 
feedback. While, the differences are the setting and the sample of research. 
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The result of this research is that the lecturer usually uses both the oral and the 
written feedback. The students’ perception toward the lecturer’s feedback is 
positive. The students claim that they prefer the written feedback than the oral 
feedback because the written feedback is clearer than oral feedback. 
By looking into the result of the study as explained above, it is important 
to give corrective feedback for the students to improve their skill in writing. 
Those three previous study shows that there is a positive effect of teacher’s 
corrective feedback in writing. By considering those previous studies, the 
researcher plans to discuss the types of corrective feedback and how the 
students’ attitude toward the corrective feedback.  
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CHAPTER III 
RESEARCH METHODOLOGY 
 
In this chapter, the researcher would like to discuss about the methodology 
employed in this study to answer the research question. This chapter consists of 
the research design, the subject of the study, the place and time of the research, 
the source of data, the technique of collecting data, the technique of analyzing the 
data and trustworthiness of the data. 
A. Research Design 
The qualitative research is used in this research. According to Bogdan and 
Taylor in Moeloeng (1989: 3) qualitative research is research which yields the 
descriptive data in the form of written or oral words from observing people 
and behavior. It is method in focus, involving an interpretive, naturalistic 
approach to its subject matter. In this case, the researcher uses descriptive 
qualitative design. The aim of this research is to analyze the use of corrective 
feedback by the teacher and the students’ attitudes toward the teacher’s 
corrective feedback in writing skill at seventh grade students of MTs Darul 
Hikmah Menganti in academic year 2018/ 2019. Therefore, the researcher 
plans to describe the types of corrective feedback and the students’ attitude 
when they got the written feedback from the teacher in their writing tasks, 
then record and analyze the data, and describe the data. The final result of this 
research is to provide recommendation the using of teacher’s corrective 
feedback in writing skill in English teaching learning activity. The researcher 
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plans to collect the data as many as possible in order to get a better result. For 
that reason, data of teacher’s written corrective feedback would be collected 
and then analyzed. The researcher hopes that the methods can give 
consistency and validity in the interpretation of the findings. 
B. Subject of the Study 
The subjects of this research are the English teacher and the seventh grade 
students at MTs Darul Hikmah Menganti. The sampling technique applied is 
purposive sampling in which based on the specific purpose of the research, the 
researcher uses personal judgment to select the sample. The researcher 
chooses MTs Darul Hikmah Menganti because the school has a good 
accreditation and it has complete facilities to support the learning process. 
And the school also has already used the scientific approach curriculum (K-13 
Curriculum). The researcher was conducted the research in one class; it is VII-
1 class that is taught by Ms. Mualifah, S. Pd. The class consists of 27 students. 
This class was chosen by using the purposive sampling. And this class could 
represent the other classes. 
C. Research Setting 
1. Setting of Place 
This research was conducted at seventh grade students of MTs 
Darul Hikmah Menganti. This research was conducted at MTs Darul 
Hikmah Menganti. It is located in Jl. Bugel Jepara, KM 7 Menganti. The 
seventh grade class is begun from VII-1 class until VII-6 class. Each class 
consists of 30 students. MTs S Darul Hikmah Menganti has some facilities 
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to support teaching and learning process. They are library, computer 
laboratory, teacher and headmaster office, administration office, a mosque, 
canteen, and parking area. 
2. Setting of Time 
The time of conducting the research is in the second semester of 
academic year 2018/ 2019. The research was conducted from Mei until 
August 2019. Start from the preliminary research until the class 
observation during learning process. The schedule of the research 
observation as follows: 
Table 3.1 Time Schedule of the Research 
No Date Activities 
1 April 23
rd
 2019 Pre-research, research mapping and 
interview 
2 April 30
th
  2019 - Class observation to collecting data and 
all of documents 
- Interview with the English teacher 
3 May 7
th
 2019 - Class observation 
- Collect the data from the questionnaire 
4 June– August 2019 - Arranging the data collection during pre-
research until the class observation 
- Analyzed the data finding using 
triangulation 
- Analyzed the validity of the research 
- Making conclusion and suggestion to the 
research 
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D. The Source of the Data 
The data of this research were analyzed using descriptive qualitative 
research. The purpose of qualitative research was to get explanation from the 
subject itself. Researcher collected the data from phenomenon that suitable for 
analysis, interpretation, or processing. For the purpose of this study, the data 
were obtained directly from documentation and were in the form of students’ 
worksheet, interview transcripts and checklist. There were three kinds of data 
resources that were used in this research: 
1. Events  
In this study, the researcher observes the English teaching learning 
process. The events are all activities related in English teaching learning 
process at seventh grade students of MTs Darul Hikmah Menganti 
includes the opening, main activity and closing of the class. The researcher 
conducted the observation 2 times in the class. In this case, researcher 
focuses on the teacher’s written corrective feedback given to the students 
in the students’ worksheets of descriptive text. 
2. Informants 
The informants that are appropriate with this research are the 
students and the English teacher of seventh grade students of MTs Darul 
Hikmah Menganti in academic year 2018/ 2019. The teacher selected 
based on her role in teaching the VII-1 class. English teacher is the main 
component of the process of English teaching learning process. From the 
English teacher, the researcher can take some data about the types of 
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corrective feedback provided by teacher in the teaching learning process. 
While, from the students, the researcher can get some data about the 
students’ attitudes toward the teacher’s corrective feedback in the teaching 
learning process especially in writing activity. 
3. Documents  
According to Sutopo (2002: 54) documents is written material 
which related with certain event or activities. The documents in this 
research are students’ worksheets. The researcher analyzed the data in the 
form of students’ work result of making descriptive text in the classroom 
which contains of teacher’s written corrective feedback.  
E. The Techniques of Collecting Data 
According to Cresswell (2008: 120) there are four basic types of data 
collection namely; observation, documents, questionnaire and interview. In 
this research, the researcher used four kinds of techniques of collecting data; 
those are (1) observation, (2) interview, (3) questionnaire and (4) 
documentation. 
1. Observation 
According to Sugiyono (2010: 9), observation involves observing 
all relevant phenomena to get the data with the rationale, empiric and 
systematic characteristic. Observational of collecting the data is used for 
the purpose of describing setting, activities, people, and meaning of what 
is observed from the perspective of the participants. The researcher 
observed directly to the teaching learning English activities at the seventh 
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grade students of MTs Darul Hikmah Menganti in the academic year 2018/ 
2019. The researcher took a checklist in the observation sheet while 
observing the teaching learning activities in the classroom. By 
observation, researcher could get the clearer condition happened in the 
classroom, include the teacher’s written corrective feedback. 
The classroom observation was done in 2 times in one class. It was 
held in the English teaching learning process in the “Writing Descriptive 
Text” material. The schedule of the research observation as follows: 
Table 3.2 Time Schedule of the Research Observation 
No Class Schedule Time 
1 VII-1 Tuesday, April 30
th
 2019 08.30 - 09.15 a.m. 
2 VII-1 Tuesday, May 7
th
 2019 08.30 - 09.15 a.m. 
2. Interview 
According to Esterberg in Sugiyono (2013: 231) interview is activity 
between two people to exchange information and ideas through question 
and answer, so that can be constructed meaning in particular topic. There 
are three kinds of interview: 
1) Unstructured interview 
It is an interview which is a conversational type of interview which 
based on the situation to conduct the questions. The interview is not 
planned including the questions also. 
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2) Structured interview 
It is an interview that has a schedule for the specific purpose of getting 
certain information from the subjects. The questions are structured 
also. 
3) Semi structured interview 
It is the interview which is the questions have been formulated before, 
but the interviewer may modify the formal question during the 
interview process. 
In this study, the researcher used semi structured interview. The 
implementation of this technique in the interview was to create relaxed and 
flexible situation to collect the information about the using of teacher’s 
corrective feedback in the classroom. The interviewee in this research was 
done with Ms. Mualifah, S. Pd as the English teacher in the VII-1 class.  
3. Questionnaire 
The questionnaire usually used by the researcher to get the data. 
McDonough and McDonough (1997) believe that questionnaires are very 
popular among educational researchers in general. It is because there are 
many advantages of using this method such as; 
a) Questionnaires tend to be more reliable as they are anonymous  
b) They are encourage greater honesty from respondents 
c) They save the researcher and participant’s time 
d) They can be used in small-scale issues and large-scale issues 
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According to Ary (2002:56) Questionnaire is an instrument in which 
respondents provide written response to questions or mark items that 
indicate their response. In this research, the researcher used the Likert 
Scale to measure the students’ attitudes towards teacher’s written 
corrective feedback. Harry and Deborah (2012) state that Likert Scale 
exhibits the level of agreement or disagreement towards a particular object 
by providing set of questions or statements, and the alternative responses 
consisting of agree (3), neutral (2), and disagree (1). There is a blueprint of 
the questionnaire. The blueprint of questionnaire divided into some parts. 
The first part is to investigate the students’ negative attitude towards 
teacher’s written corrective feedback. The second part is to investigate the 
students’ positive attitude towards teacher’s written corrective feedback. 
The third part is to investigate the motivation of the students. And the last 
part is to investigate the behavior of the students. 
Table 3.3 Questionnaire Blueprint 
No Feature Number 
1 Negative Attitude 1 
2 Positive Attitude 2-3 
3 Motivation 4 
4 Behavior 5 
In this research, the researcher was used the questionnaire to get the 
data about the students’ attitudes toward the teacher’s corrective feedback. 
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4. Documentation 
According to Sutopo (2002: 54) document is a written material 
which related with the certain event or activities. The document in this 
research is the students’ worksheets. The researcher collected the students’ 
worksheet contains of teacher’s written corrective feedback then analyzes 
it. 
F. The Technique of Analyzing Data 
According to Moeloeng (2001: 103), analyzing the data is called as 
process of organizing and arranging the data into pattern, category, and a set 
of basic classification to find the theme and to formulate the research 
hypothesis as what the data adviced. In qualitative research, techniques of 
analyzing the data were used in order to synthesize the data collecting from 
various sources into a coherent description of what the researcher had been 
observed and discovered. Miles and Huberman (2014: 246) state that there are 
three activities in qualitative data analysis. They are data reduction, data 
display, and conclusion/ drawing verification. The steps are arranged to make 
the researcher easier in analyzing the data. There are: reducing the data, 
displaying the data, analyzing the data, and interpreting the data to answer the 
research problem, finally drawing the conclusion and giving suggestion. The 
explanations are presented below: 
1. Data Reduction 
Data reduction means summarizing the data, choosing the main 
issues, and finding the patterns and losing the unimportant issues. The 
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researcher did reduction of the data which is gotten from interview and the 
result of written corrective feedback found in the students’ worksheet. A 
reduction of the data were needed because not all of the data could be 
input as the need of the research, just the important point and according to 
the requirement of the data were analyzed. 
2. Data Display 
Data display used to display the qualitative data from data 
reduction in order to know the pattern of data so that it was easy to 
understand. The researcher organized the data and described the types of 
teacher’s written corrective feedback provided in the students’ worksheet. 
3. Making Percentage 
The researcher made percentage of the score to know the students’ 
attitude toward teacher’s written corrective feedback by dividing the score 
with the total score and multiplied with 100. The percentage use formula: 
Percentage (%) = 
 
 
        
Note: n = Variable Score 
    N = Total Score 
 From the percentage above, the researcher decide the attitude 
(positive or negative) by counting the percentage range first. By adapting 
the formula above, the maximum score and minimum score can be found. 
For the interval, can be found by decreasing maximum score and 
minimum score then divided by the level. The formula are follows: 
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a) Making percentage of maximum score 
= 
             
             
        
= 
  
  
             
b) Making percentage of minimum score 
= 
             
             
              
c) Decide the range = 100% - 33,3% = 66,7% 
d) Decide the attitude (positive, negative) 
e) Decide the interval  
    
 
       
According to the calculation above, the range are follows: 
Table 3.4 Category of Interval 
Interval Category 
Score ≥ 66,7% Positive 
Score < 66,7% Negative 
4. Conclusion Drawing or Verification 
The last step was conclusion drawing/ verification. After the data 
analyzed by giving the score, then the researcher would able to interpret it 
and reaches conclusions and verifications. In this step, the researcher made 
an initial conclusion about the using of corrective feedback in the 
classroom and students’ attitudes. The initial conclusion was able to 
achieve the research question based on the qualitative data which is taken 
from observation, interview, questionnaire and documentation, so this 
research would be credible. 
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G. Technique of Coding Data 
The researcher used code in order to make easier way in analyzing the 
data. Hubberman (1994) states that codes are tags or labels for assigning units 
of meaning to the descriptive or inferential information compiled during a 
study. The researcher coding the data based on the types of teacher’s written 
corrective feedback in students’ worksheet. The following example of coding: 
S1/DCF/ICF/UCF 
This coding means that student 1 was given the direct corrective feedback, 
indirect corrective feedback. And the teacher used the unfocused corrective 
feedback in student’s worksheet. 
The codes that were used for coding the datum are: 
1. The use of letter S followed by number 1-27. S1 means that the datum is 
student 1. 
2. The use of abbreviation in capital letter to show what types of teacher’s 
written corrective feedback in students’ worksheet. 
DCF : Direct Corrective Feedback 
ICF : Indirect Corrective Feedback 
MCF : Metalinguistic Corrective Feedback 
FCF : Focused Corrective Feedback 
UCF : Unfocused Corrective Feedback 
ECF : Electronic Corrective Feedback 
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H. Trustworthiness of the Data 
The validity of the data is known by doing the triangulation. Triangulation 
is qualitative cross-validation. It assesses the sufficiency to the data according 
to convergence of multiple data source or multiple data collection procedure 
(William Warsa in Sugiyono, 2010: 372). It means that in doing triangulation 
for getting the credibility there are source triangulation, the technique of 
collecting data ad time. 
The researcher decided using the data triangulation as a technique to 
ensure that and account was rich, robust, comprehensive and well-developed 
to ensure the trustworthiness of this study. The researcher collected the data 
from multiple sources with the purpose of enhancing the validity. The data 
were taken from observation, interview, questionnaire and the students’ 
worksheets. 
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CHAPTER IV 
RESEARCH FINDING AND DISCUSSION 
 
This chapter presents and discusses the findings of the research. The 
research was conducted to answer the questions mentioned in the research 
problems. It is about the types and most frequent used of teacher’s written 
corrective feedback in writing skill and the students’ attitude toward teacher’s 
written corrective feedback. 
To get the data related to the teacher’s written corrective feedback, the 
researcher came to the classroom and conducted some activities such observation, 
collecting the students’ worksheets as the documentation and doing interview with 
the teacher. The researcher observed and took checklist on some important points 
during English teaching and learning process. 
A. Research Findings 
1. The Types of Teacher’s Written Corrective Feedback and Most 
Frequent Used in Writing Skill 
To find out the types of teacher’s written corrective feedback in 
writing skill, the researcher documented the students’ writing tasks which 
have been already given corrective feedback by the teacher. Then the 
students’ writing tasks were analyzed. 
To get the results, the total number of teacher’s written corrective 
feedback on each student’ writing task was counted. The researcher 
counted how many types of teacher’s written corrective feedback were 
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given to the students. The last step was counting the percentage of each 
type of teacher’s written corrective feedback to know the type of teacher’s 
written corrective feedback that most frequently used by the teacher. The 
researcher would present the result of research findings in the following 
table: 
Table 4.1 Findings of Types of Teacher’s WCF 
Studen
t 
Types of Written Corrective Feedback by Ellis (2009) 
Direc
t CF 
Indirec
t CF 
Metalinguisti
c CF 
Focus of Feedback 
Electroni
c CF 
Focuse
d 
Unfocuse
d 
1 7 1 - - 1 - 
2 3 - - - 1 - 
3 4 4 - - 1 - 
4 2 3 - - 1 - 
5 2 2 1 - 1 - 
6 4 - - - 1 - 
7 7 2 - - 1 - 
8 3 1 2 - 1 - 
9 1 1 1 - 1 - 
10 3 - 1 - 1 - 
11 8 5 - - 1 - 
12 5 3 1 - 1 - 
13 - 1 - 1 - - 
14 4 - 1 - 1 - 
15 - 1 - 1 - - 
16 5 1 1 - 1 - 
17 3 1 - 1 - - 
18 4 - - 1 - - 
19 4 2 - - 1 - 
20 6 4 1 - 1 - 
21 4 - - - 1 - 
22 3 - - - 1 - 
23 5 4 - - 1 - 
24 3 - - 1 - - 
25 5 2 - - 1 - 
26 7 1 - - 1 - 
27 - 1 - 1 - - 
Total 102 40 9 6 21 - 
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Here the explanation: 
1) S1/ALR/DCF/ICF/UCF 
No Data Coding Error Correction 
1. S1/DCF/UCF Her eyes are very 
shining 
Its eyes are very 
shining 
2. S1/ICF/UCF Because she has 
accompanied my 
day 
- 
 
The student wrote the descriptive text about her cat. In the 
student’s worksheet 1, the teacher corrected the text in the form of 
direct and indirect corrective feedback. But, in the deeper of analysis 
of the researcher, the teacher also corrected it n the form of unfocused 
feedback because the teacher did not only correct the vocabulary of the 
student, but grammatically also be corrected. 
This datum is the datum number one. The initial name of student is 
ALR. This datum contains 7 direct corrective feedbacks that are in the 
word: her, him, love, see, it, and to. And also the datum contains 1 
indirect corrective feedback that is in the sentence has accompanied. 
2) S2/AFL/DCF/UCF 
No Data Coding Error Correction 
1. S2/DCF/UCF Next to the kitchen 
is badroom. 
Next to the kitchen is 
bathroom. 
 
The student wrote descriptive text about her house. The student 
wrote the text in English lesson. The text was written when the student 
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got task from the teacher to make a paragraph descriptive text to fulfill 
the weekly score. The researcher found one form of corrective 
feedback which provided by the teacher. The teacher only provided the 
direct corrective feedback. The teacher not only corrected the 
vocabulary, but also the grammatical. It means that the teacher used 
the unfocused corrective feedback. 
This datum is the datum number two. The initial name of student is 
AFL. This datum contains 2 direct corrective feedbacks that are in the 
word badroom and it’s. 
3) S3/AFN/DCF/ICF/UCF 
No Data Coding Error Correction 
1. S3/DCF/UCF She like reading 
book 
She likes read book 
2. S3/ICF/UCF My friend one beach - 
 
Student 3 wrote the descriptive text about her best friend. The 
student wrote the text in English lesson. The text was written when the 
student got task from the teacher to make a paragraph descriptive text 
to fulfill the weekly score.  
This datum is the datum number three. The initial name of the 
student is AFN. The student made some error in her writing. The 
teacher gave corrective feedback into two ways; direct and indirect 
corrective feedback. The direct corrective feedback found in the 
words: have and like reading. While the indirect corrective feedback 
found in the words: one beach, like, and have. 
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In the end of the text, the teacher also gave the note “Perhatikan 
pemilihan Verb”. It means that the teacher used the unfocused 
corrective feedback. The teacher not only corrected the grammar, but 
also about the Verb. In the student’s worksheet 3, there are three 
corrective feedbacks; direct, indirect, and unfocused corrective 
feedback.  
4) S4/ANI/DCF/ICF/UCF 
No Data Coding Error Correction 
1. S4/DCF/UCF He is a cat It is a cat 
2. S4/ICF/UCF He is maybe a year - 
 
Student 4 wrote the descriptive text about her pet. The student 
wrote the text in English lesson. The text was written when the student 
got task from the teacher to make a paragraph descriptive text to fulfill 
the weekly score. The student confused in writing because the student 
had difficulties in choosing pronoun.  
This datum is the datum number four. The initial name of the 
student is ANI. The student made some errors in her writing. The 
teacher gave corrective feedback in two forms; there are direct and 
indirect corrective feedbacks. Direct corrective feedback can be found 
in the words: he and like. And the indirect corrective feedback can be 
found in the words: he, a year. 
In the end of the text, the teacher gave the note “Perhatikan 
pemilihan pronoun (kata ganti)”. The teacher also noted “Content 
(isinya) hamper sama dengan yang lain. Gunakan kata-katamu 
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sendiri!”. The teacher comments about the content also. So, in this text 
the teacher used direct, indirect, and unfocused corrective feedback. 
5) S5/CHM/DCF/ICF/MCF/UCF 
No Data Coding Error Correction 
1. S5/DCF/UCF Wide enogh Wide enough 
2. S5/ICF/UCF My father is breeder 
chicken 
- 
3. S5/MCF/UCF But is very 
comfortable 
Pr: pronoun (it) 
 
The student 5 wrote the descriptive text entitled “My House”. The 
student wrote the text in English lesson. The text was written when the 
student got task from the teacher to make a paragraph descriptive text 
to fulfill the weekly score.  
This datum is the datum number five. The student made some 
errors in her writing. In this text, the teacher provided three forms of 
corrective feedback. These are direct, indirect, and metalinguistic 
corrective feedback. The direct corrective feedback is the words: it, 
enogh. The indirect corrective feedback is in the sentences: for work 
my father and breeder chicken. 
The teacher also gave the code in the margin. In the sentence “… 
but is very comfortable” the techer gave the code “pr”. And the end of 
the text the teacher wrote “pr: pronoun”. It means that the student 
should give the pronoun or subject in front of the sentence.  
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In this text, the teacher not only corrected the vocabulary, but also 
about the grammatical. It shows that in this text, the teacher used the 
direct, indirect, metalinguistic and unfocused corrective feedback. 
6) S6/EZZ/DCF/UCF 
No Data Coding Error Correction 
1. S6/DCF/UCF I come back form 
the school. 
I come back from 
the school. 
 
The student 6 wrote the descriptive text about her pet. The student 
wrote the text in English lesson. The text was written when the student 
got task from the teacher to make a paragraph descriptive text to fulfill 
the weekly score. 
This datum is the datum number six. The initial name of student is 
EZZ. This datum contains 4 direct corrective feedbacks that are in the 
word: form, with, it’s, and I. In the end of the text, the teacher gave the 
note “Gunakan word (kata) yang tepat”. It shows that in this text, the 
teacher not only corrected the vocabulary but also the grammatical. So, 
it can be concluded that there are two forms of corrective feedback. 
These are direct and unfocused corrective feedback. 
7) S7/GNM/DCF/ICF/UCF 
No Data Coding Error Correction 
1. S7/DCF/UCF I have a cat pets. I have a cat. 
2. S7/ICF/UCF He is around 2 years 
old 
- 
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Student 7 wrote a paragraph descriptive text about her cat. The 
student wrote the text in English lesson. The text was written when the 
student got task from the teacher to make a paragraph descriptive text 
to fulfill the weekly score.  
This datum is the datum number seven. The initial name of student 
is GNM. This datum contains seven direct corrective feedbacks that 
are: pets, his, is, be. And two indirect corrective feedbacks that are: he 
and who accompanied. The teacher also used the unfocused corrective 
feedback in giving the written feedback in this text. 
8) S8/HN/DCF/ICF/MCF/UCF 
No Data Coding Error Correction 
1. S8/DCF/UCF She is not anogant She is not arrogant 
2. S8/ICF/UCF Not only on 
assignment 
- 
3. S8/MCF/UCF Yunita is a fat female V: Verb (girl) 
The student 8 wrote the descriptive text about her best friend. 
The student wrote the text in English lesson. The text was written 
when the student got task from the teacher to make a paragraph 
descriptive text to fulfill the weekly score.  
This datum is the datum number eight. The initial name of student 
is HN. There are two kinds of corrective feedback which have given by 
the teacher. These are direct and indirect corrective feedback. The 
direct corrective feedback can be found in the word: female, anogant, 
her. While, the indirect corrective feedback can be found in the word: 
assignment. The researcher also found the metalinguistic corrective 
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feedback. The teacher wrote the code “V” in the word “female”. And 
then in the sentence “and hair is long”, the teacher wrote “pos”. in the 
end of the text, the teacher wrote the note that shows the means of 
those codes. “V” for Verb and “pos” for possessive.  
It can be concluded that the corrective feedback that used by the 
teacher are direct, indirect, metalinguistic and unfocused corrective 
feedback. 
9) S9/IF/DCF/ICF/MCF/UCF 
No Data Coding Error Correction 
1. S9/DCF/UCF Sometimes give 
Hero 
Sometimes I give 
Hero 
2. S9/ICF/UCF Hero is 40 cm long - 
3. S9/MCF/UCF Sometimes give 
Hero 
N: Noun 
(Sometimes I give 
Hero) 
 
Student 9 wrote the descriptive text about his pet. The student 
wrote the text in English lesson. The text was written when the student 
got task from the teacher to make a paragraph descriptive text to fulfill 
the weekly score.  
This datum is the datum number nine. The initial name of student 
is IF. There are some errors have been founded. The teacher provided 
1 direct corrective feedback: I and 1 indirect corrective feedback: Hero 
is 40 cm long. 
The teacher also gave metalinguistic corrective feedback in the 
sentence “Sometimes give Hero some small insects”. The teacher 
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wrote code “N” between word sometimes and give. The code “N” 
means noun. The teacher used direct, indirect, metalinguistic and 
unfocused corrective feedback. 
10) S10/L/DCF/MCF/UCF 
No Data Coding Error Correction 
1. S10/DCF/UCF Her name is Vano Its name is Vano 
2. S10/MCF/UCF It plays with me I 
come back from 
school 
Adv: Adverb (It 
plays with me when 
I come back from 
school) 
 
Student 10 wrote the paragraph descriptive text entitled “My Cat”. 
The student wrote the text in English lesson. The text was written 
when the student got task from the teacher to make a paragraph 
descriptive text to fulfill the weekly score.  
This datum is the datum number ten. The initial name of student is 
L. In the student’s worksheet 10, there are some errors which have 
given the corrective feedback by the teacher. The researcher found 3 
direct corrective feedbacks: her, when, I. The researcher also found 1 
metalinguistic corrective feedback in sentence “It plays with me I 
come back from school”. The teacher wrote code “adv” that means 
adverb. The teacher gave the correct form by adding the word “when”. 
So, in this text, there are direct, metalinguistic and unfocused 
corrective feedback that used by the teacher. 
11)  S11/MAY/DCF/ICF/UCF 
No Data Coding Error Correction 
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1. S11/DCF/UCF We are always 
together 
We always together 
2. S11/ICF/UCF The latter my best 
friend 
- 
 
Student 11 wrote the text entitled “My Best Friend”. The student 
wrote the text in English lesson. The text was written when the student 
got task from the teacher to make a paragraph descriptive text to fulfill 
the weekly score.  
This datum is the datum number eleven. The initial name of 
student is MAY. The teacher gave some corrective feedback by 
circling or underlining of the errors. The teacher provided the 
corrective feedback in two forms are; direct and indirect corrective 
feedback. There are 6 direct corrective feedbacks that are: her name is, 
are, for him, he’s, it, very. And there 4 indirect corrective feedback that 
are: doing, latter, him that its, when I’m need. 
Then, the teacher wrote the note “Perhatikan Grammar (susunan 
kata) nya!”. The teacher not only corrected about the vocabulary, 
pronoun, noun, but also about the grammatical. It shows that the 
teacher used the unfocused corrective feedback.  
In this text, the teacher provided direct, indirect and unfocused 
corrective feedback. 
12)  S12/MARS/DCF/ICF/MCF/UCF 
No Data Coding Error Correction 
1. S12/DCF/UCF I have a brid I have a bird 
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2. S12/ICF/UCF His voice always 
listented 
- 
3. S12/MCF/UCF His name Popy Art: Article (His 
name is Popy) 
 
The student 12 wrote about his bird. The student wrote the text in 
English lesson. The text was written when the student got task from 
the teacher to make a paragraph descriptive text to fulfill the weekly 
score. 
This datum is the datum number twelve. The initial name of 
student is MARS. The student made some errors that have been 
corrected by the teacher. The teacher used direct, indirect ad 
metalinguistic corrective feedback. There are 4 direct corrective 
feedbacks that can be seen in the words: brid, his, is, he, eats. There are 
also 2 indirect corrective feedbacks that can be seen in the words: brid 
and listented. 
The teacher also provided the metalinguistic corrective feedback 
with the code “art” in the sentence “his name popy”. The teacher gave 
the code between the word name and popy. The teacher added the 
correct form “is”. The teacher corrected about the vocabulary and the 
grammatical, so the teacher used the unfocused corrective feedback.  
In this text, there are direct, indirect, metalinguistic and unfocused 
corrective feedbacks. 
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13)  S13/MBAC/ICF/FCF 
No Data Coding Error Correction 
1. S13/ICF/FCF He is 40 cm long - 
 
The student 13 wrote descriptive text about his rabbit named Hero. 
The student wrote the text in English lesson. The text was written 
when the student got task from the teacher to make a paragraph 
descriptive text to fulfill the weekly score.  
This datum is the datum number thirteen. The initial name of 
student is MBAC. The teacher only gave one corrective feedback. The 
corrective feedback is indirect corrective feedback which the teacher 
only shows the error without giving the correct form. The error is 
“Hero is 40 cm long”. The teacher only underlining the sentence 
without giving the correct form. In the bottom of the text, the teacher 
wrote the note “Perhatikan lagi grammar nya!”. The teacher only 
corrected about the grammatical form. So, the teacher used the focused 
corrective feedback.  
It can be concluded that the teacher used the indirect and focused 
corrective feedback in this student’s worksheet. 
14)  S14/MTSJ/DCF/MCF/UCF 
No Data Coding Error Correction 
1. S14/DCF/UCF I have a pet cat I have a cat 
2. S14/MCF/UCF It eats fish and 
drink milk 
V: Verb (It eats 
fish and drinks 
milk) 
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Student 14 wrote the descriptive text about his pet. The student 
wrote the text in English lesson. The text was written when the student 
got task from the teacher to make a paragraph descriptive text to fulfill 
the weekly score.  
This datum is the datum number fourteen. The initial name of 
student is MTSJ. There are some errors in his writing. The errors have 
been corrected by the teacher. The teacher used two forms of 
corrective feedback. Those are direct and metalinguistic corrective 
feedback. There are 4 direct corrective feedbacks: pet, her,verry, drink. 
While, the metalinguistic corrective feedback provided by the 
teacher by giving the code “V” for Verb in the word “drink”. The 
teacher corrected about the grammatical form and the vocabulary. In 
the bottom of the text, the teacher gave the note “Isi teks hampir sama 
dengan yang lain”. It means that the teacher corrected about the 
content also.  
So, it can be concluded that the teacher used the direct, 
metalinguistic and unfocused corrective feedback. 
15) S15/NA/ICF/FCF 
No Data Coding Error Correction 
1. S15/ICF/FCF At behind, my 
house is clean and 
tidy 
- 
 
In the student’s worksheet 15, the student wrote the descriptive text 
entitled “My House”. The student wrote the text in English lesson. The 
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text was written when the student got task from the teacher to make a 
paragraph descriptive text to fulfill the weekly score. 
This datum is the datum number fifteen. The initial name of 
student is NA. The teacher only indicated one error in this text. The 
teacher used indirect corrective feedback. The error is in the sentence 
“At behind, my house is clean and tidy.” The teacher only circling the 
word “at behind” without giving the correct form.  
It can be concluded that the teacher used the indirect and focused 
corrective feedback. 
16) S16/NN/DCF/ICF/MCF/UCF 
No Data Coding Error Correction 
1. S16/DCF/UCF My belove cats My beloved cats 
2. S16/ICF/UCF I called him Moly - 
3. S16/MCF/UCF The orange and 
white 
Pos: Possessive 
 
Student 16 wrote the descriptive text entitled “My Belive Pets”. 
The student wrote the text in English lesson. The text was written 
when the student got task from the teacher to make a paragraph 
descriptive text to fulfill the weekly score.  
This datum is the datum number sixteen. The initial name of 
student is NN. This datum contains 3 direct corrective feedbacks, that 
are: belove, the, on. The teacher also provided the indirect corrective 
feedback. The indirect corrective feedback can be seen in the sentence 
“I called him Moly”. The teacher only underlined the word called 
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without giving the correct word. In the text also found the 
metalinguistic corrective feedback that given by the teacher. The 
metalinguistic corrective feedback can be seen in the sentence “the 
orange and white”. The teacher wrote the code “pos” for possessive. 
The teacher wrote that code in front of the sentence. The teacher also 
wrote the note in the end of the writing. The teacher wrote “Perhatikan 
tanda bacanya!”. 
From the explanation above, it can be concluded that the teacher 
used direct, indirect, metalinguistic and unfocused corrective feedback. 
17) S17/PR/DCF/ICF/FCF 
No Data Coding Error Corection 
1. S17/DCF/FCF Is very comfortable It is very comfortable 
2. S17/ICF/FCF I’e my room - 
 
Student 17 wrote her writing entitled “My House”. The student 
wrote the text in English lesson. The text was written when the student 
got task from the teacher to make a paragraph descriptive text to fulfill 
the weekly score. 
This datum is the datum number seventeen. The initial name of 
student is PR. In her writing, there are some errors which have been 
corrected by the teacher. The teacher provided the corrective feedback 
into two forms; direct and indirect corrective feedback. There are 3 
direct corrective feedbacks in this datum, that are: it, is, the. 
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And then, the indirect corrective feedback can be seen in the 
sentence “I’e my room….”. The teacher only circling the word I’e and 
did not gave the correct word. In this text, the teacher used focused 
corrective feedback because she corrected only on the grammatical 
form.  
So, the teacher used the direct, indirect and focused corrective 
feedback in this worksheet. 
18) S18/RAK/DCF/FCF 
No Data Coding Error Correction 
1. S18/DCF/FCF He is always leave He always leave 
 
Student 18 wrote his writing about his best friend. The student 
wrote the text in English lesson. The text was written when the student 
got task from the teacher to make a paragraph descriptive text to fulfill 
the weekly score. 
This datum is the datum number eighteen. The initial name of 
student is RAK. There are some errors that have been founded. The 
errors have been corrected by the teacher directly. The teacher 
indicated the errors and gave the correct form. The errors are; 
a) He is tall and the hi has fat = He is tall and the he is fat 
b) That’s his characteristics is Lutfi 
c) He is always leave 
d) He is always happy 
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And in the end of the text, the teacher wrote the note “Perhatikan 
grammar!”. The teacher only corrected about the grammar. In this text, 
the corrective feedbacks which provided by the teacher are direct and 
focused corrective feedback. 
19) S19/SAY/DCF/ICF/UCF 
No Data Coding Error Correction 
1. S19/DCF/UCF My cat is so gret My cat is so great 
2. S19/ICF/UCF Him always - 
 
In the student’s worksheet 19, the student wrote the text about the 
pet. The student wrote the text in English lesson. The text was written 
when the student got task from the teacher to make a paragraph 
descriptive text to fulfill the weekly score. 
This datum is the datum number nineteen. The initial name of 
student is SAY. There are some errors made by the student and 
corrected by the teacher. The teacher corrected it in two forms; direct 
and indirect corrective feedback. The direct corrective feedback which 
have given by the teacher as follows: 
a) My cat is so gret = My cat is so great 
b) He always follow me = It always follow me 
c) He was very cute = He is very cute 
d) He was the only animal I said = He was the only animal I have 
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The teacher also corrected the errors without giving the correct 
form. The indirect corrective feedback can be seen in the sentences 
below; 
a) He is a peliharaan animal 
b) Him always … 
The teacher corrected about the vocabulary and the grammar. It 
shows that the teacher used the unfocused corrective feedback. In this 
text, the teacher provided three forms of corrective feedbacks, these 
are direct, indirect and unfocused corrective feedback. 
20) S20/SF/DCF/ICF/MCF/UCF 
No Data Coding Error Correction 
1. S20/DCF/UCF I like her 
spontaneous 
I like his 
spontaneous 
2. S20/ICF/UCF Her favorite jeans - 
3. S20/MCF/UCF He wear a green 
shrit 
Vc: Vocabulary 
(shirt) 
 
Student 20 wrote the descriptive text about best friend. The student 
wrote the text in English lesson. The text was written when the student 
got task from the teacher to make a paragraph descriptive text to fulfill 
the weekly score. 
This datum is the datum number twenty. The initial name of 
student is SF. The student made some errors in his writing. The errors 
have been corrected by the teacher. The teacher provided direct, 
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indirect and metalinguistic corrective feedback in his writing. The 
direct corrective feedback such as: 
a) I like her spontaneous = I like his spontaneous 
b) Hi often wears colorful clothes = He often wear colorful clothes 
c) Hi wear a green shrit = He wears a green shirt 
There are also some errors which have been corrected indirectly. 
The teacher only underlining or circling the errors. It can be seen in the 
sentences below: 
a) Do you see her picture? 
b) Her favorite jeans 
c) Her posisionate 
The teacher gave the code “Vc” in the words “shrit” and 
“posisionate”. The teacher gave the code “Vc” that means Vocabulary. 
The teacher used direct, indirect, metalinguistic and unfocused 
corrective feedback. 
21) S21/WW/DCF/UCF 
No Data Coding Error Correction 
1. S21/DCF/UCF He likes sleeping He likes sleep 
 
In the student’s worksheet 21, the student wrote the descriptive text 
about best friend. The student wrote the text in English lesson. The text 
was written when the student got task from the teacher to make a 
paragraph descriptive text to fulfill the weekly score. 
68 
 
 
This datum is the datum number twenty one. The initial name of 
student is WW. The teacher gave some corrective feedback in the 
student’s error. The teacher only provided direct corrective feedback. 
The corrective feedback such as: 
a) He likes sleeping in the class = He likes sleep in the class 
b) The he has fat = He is fat 
c) I get a prablem = I get a problem 
The teacher corrected on grammatical form and the vocabulary. It 
can be concluded that the teacher used the direct and unfocused 
corrective feedback. 
22) S22/YSF/DCF/UCF 
No Data Coding Error Correction 
1. S22/DCF/UCF I will description I will describe 
 
Student 22 wrote the descriptive text about her favorite teacher. 
The student wrote the text in English lesson. The text was written 
when the student got task from the teacher to make a paragraph 
descriptive text to fulfill the weekly score. 
This datum is the datum number twenty two. The initial name of 
student is YSF. The teacher gave some corrective feedback of the 
errors. The teacher provided direct corrective feedbacks. The direct 
feedback can be found in the sentences below: 
a) I will description my favorite teacher = I will describe my favorite 
teacher 
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b) She have body tall and slim = She has tall and slim body 
c) I hop I can to be like her = I hope I can to be like her 
The teacher provided the feedback unfocusedly. The teacher 
corrected about the grammar and the vocabulary. In this text, the 
teacher used direct and unfocused corrective feedback. 
23) S23/YW/DCF/ICF/UCF 
No Data Coding Error Correction 
1. S23/DCF/UCF She is very cute It is very cute 
2. S23/ICF/UCF She is tired - 
 
In the student’s worksheet 23, the student wrote her text entitled 
“My Cat Pet”. The student wrote the text in English lesson. The text 
was written when the student got task from the teacher to make a 
paragraph descriptive text to fulfill the weekly score. 
This datum is the datum number twenty three. The initial name of 
student is YW. The student made some errors in her writing. The 
teacher crossed the word “Pet” in the title. It includes in the direct 
corrective feedback. The teacher also gave the direct corrective 
feedback in the other errors such as: 
a) She is very cute = It is very cute 
b) I callad her Muza = I call her Muza 
c) She has a long trail = It has a long tail 
d) … and always dancing = … and always dance 
There are also some errors that corrected indirectly such as: 
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a) She is very attractive 
b) She is tired 
c) She will lay down beside me 
d) She has a soft hair 
In this text, the teacher not only corrected about the grammar but 
also about the vocabulary. It can be concluded that the teacher used 
direct, indirect and unfocused corrective feedback. 
24) S24/ZAR/DCF/FCF 
No Data Coding Error Correction 
1. S24/DCF/FCF I have a pet cat I have a cat 
 
Student 24 wrote her writing about her cat. The student wrote the 
text in English lesson. The text was written when the student got task 
from the teacher to make a paragraph descriptive text to fulfill the 
weekly score. 
This datum is the datum number twenty four. The initial name of 
student is ZAR. The teacher indicates some errors in her writing. The 
teacher used the direct corrective feedback such as: 
a) I have a pet cat 
b) It eats fish and drink milk = It eats fish and drinks milk 
c) It plays with play ball in the garden 
The teacher only corrected the grammatical form. It can be 
concluded that the teacher used the direct and focused corrective 
feedback. 
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25) S25/ZA/DCF/ICF/UCF 
No Data Coding Error Correction 
1. S25/DCF/UCF Hilya is a thin 
female 
Hilya is a thin girl 
2. S25/ICF/UCF I will tell you my 
compatriot 
- 
 
Student 25 wrote the descriptive text entitled “My Best Friend and 
Chair mate”. The student wrote the text in English lesson. The text was 
written when the student got task from the teacher to make a paragraph 
descriptive text to fulfill the weekly score. 
This datum is the datum number twenty five. The initial name of 
student is ZA. In this worksheet, there are some errors which have 
been corrected by the teacher. The teacher provided two forms of 
corrective feedbacks, these are direct and indirect corrective feedback. 
The teacher indicates the errors with direct corrective feedback as 
follow: 
a) … which name is Hilyatun Najah = … her name is Hilyatun Najah 
b) I usually called him Hilya = I usually call her Hilya 
c) Hilya is a thin female = Hilya is a thin girl 
d) Beautifull = Beautiful 
The teacher also used indirect corrective feedback such as: 
a) I will tell you my compariot  
b) An Hilya has a white skin 
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In this text, the teacher not only focused on the grammatical form 
only, but also on the vocabularies. It can be concluded that the teacher 
used direct, indirect and unfocused corrective feedback. 
26) S26/SAVM/DCF/ICF/MCF/UCF 
No Data Coding Error Correction 
1. S26/DCF/UCF I usually eating I usually eat 
2. S26/ICF/UCF There is shampoo, 
soap, … 
- 
3. S26/MCF/UCF Eating, cooking V: Verb (eat,cook) 
 
Student 26 wrote her writing entitled “My Sweet Home”. The 
student wrote the text in English lesson. The text was written when the 
student got task from the teacher to make a paragraph descriptive text 
to fulfill the weekly score. 
This datum is the datum number twenty six. The initial name of 
student is SAVM. In this worksheet, there are some errors that 
indicated by the teacher. In this text, the teacher used direct, indirect, 
and metalinguistic corrective feedback. The direct feedbacks which 
have been given by the teacher are: 
a) In my dining room there four dining chairs = In my dining room 
there are four dining chairs 
b) I usually eating = I usually eat 
c) My mom like cooking = My mom likes to cook 
d) … pray in my family = … pray for my family 
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e) In my house there are eleven rooms. Thats room are… = … That 
rooms are … 
f) Because I and my family is very comfortable = Because I and my 
family are very comfortable 
While, the indirect feedback can be seen in the sentences below: 
a) In my bathroom there is shampoo, soap … = In my bathroom there 
are shampoo, soap … 
The teacher also gave the code “V” in the word “eating” and 
“cooking”. The code means Verb. In this text, the teacher not only 
focused on the vocabulary, but also on the grammatical form.  
It can be concluded that the teacher used direct, indirect, 
metalinguistic, and unfocused corrective feedback. 
27) S27/FKM/ICF/FCF 
No Data Coding Error Correction 
1. S27/ICF/FCF She is never angry - 
 
Student 27 wrote the descriptive text entitled “Mrs. Mualifah”. The 
student wrote the text in English lesson. The text was written when the 
student got task from the teacher to make a paragraph descriptive text 
to fulfill the weekly score. 
This datum is the datum number twenty seven. The initial name of 
student is FKM. The teacher only found one error which has given the 
indirect corrective feedback. The error is in the sentence “she is never 
angry”. The teacher only underlining the word “is”. And in the end of 
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the text, the teacher wrote the note “Perhatikan lagi grammarnya!”. It 
can be concluded that the teacher used indirect and focused corrective 
feedback. 
Based on the findings above, the researcher found four types of 
teacher’s written corrective feedback provided in students’ worksheet. The 
researcher categorized the types of written corrective feedback in the table 
below. 
Table 4.2 Total of Teacher’s Written Corrective Feedback 
No 
Types of Written Corrective 
Feedback 
Total 
1 Direct CF 102 
2 Indirect CF 40 
3 Metalinguistic CF 9 
4 
Focused CF 6 
Unfocused CF 21 
5 Electronic CF - 
 Total 178 
 
Table 4.2 above showed the total teacher’s written corrective 
feedback in her correction on the students’ writing. Teacher provided as 
many as 178 total of her written corrective feedback to the 27 students’ 
worksheets. The most frequently corrective feedback that used by the 
teacher was in the form of direct corrective feedback. It can be seen that 
the teacher provided 102 direct corrective feedbacks. The teacher also used 
as many as 40 indirect corrective feedbacks to indicate the error. Then, for 
metalinguistic corrective feedback, the teacher provided it as many as 9 
times. While, for focus of feedback, the teacher used unfocused feedback 
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more often than focused feedback. She provided 21 unfocused corrective 
feedbacks, meanwhile only 6 of total focused corrective feedbacks. 
To know the highest and lowest type of teacher’s written corrective 
feedback, the researcher presented a chart in Figure 4.1. 
Figure 4.1 Percentage of Teacher’s Written Corrective Feedback 
The chart above showed the percentage of each type of written 
corrective feedback used by the teacher in the students’ writing of 
descriptive text. The researcher found the most frequent correction 
provided in direct corrective feedback form. It can be seen that direct 
corrective feedback has the highest percentage. It showed that the 
percentage is 57%. For indirect corrective feedback, teacher provided it as 
many as 23%. Then, teacher also used metalinguistic which has the 
percentage as many as 5%. In the term of focus of feedback, teacher often 
used unfocused feedback to correct the students’ error in writing more than 
focused feedback. The chart showed that teacher used unfocused feedback 
Direct CF 
57% 
Indirect CF 
23% 
Metalinguistic 
CF 
5% 
Focused CF 
3% 
Unfocused CF 
12% 
Types of Teacher's Written Corrective 
Feedback 
76 
 
 
as many as 12%, meanwhile the focused feedback only 3%. Based on the 
total of written corrective feedback used by teacher in students’ writing, 
the most dominant or highest corrective feedback is direct corrective 
feedback, and the lower types of written corrective feedback used by the 
teacher is in metalinguistic corrective feedback form. And for the focus of 
feedback the teacher more often used unfocused corrective feedback than 
focused corrective feedback. 
2. Students’ Attitude Toward Teacher’s Written Corrective Feedback 
To find out the students’ attitudes toward teacher’s written corrective 
feedback in learning writing skill, the researcher used field notes in the 
observation, questionnaire, and interview to verify the data gained from 
the questionnaire. Based on the observation on July 2019, this was the 
process of learning writing skill at the first grade of MTs Darul Hikmah 
Menganti. Attitude affects the students’ skill in learning writing after they 
saw the object, situation, idea, or a particular person in the class. 
a. The Students’ Attitude 
The attitude of students toward teacher’s written corrective 
feedback divided into two attitudes. The attitude can be positive or 
negative. 
a) Negative Attitude 
The statement in the questionnaire is: 
- Saya malu ketika tulisan saya dikoreksi oleh guru 
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Students who answer disagree as many as 56%, neutral 
26%, and agree 18%. 
b) Positive Attitude 
The statements in the questionnaire are: 
- Saya senang ketika tulisan saya dikoreksi oleh guru 
Students who answer disagree as many as 11%, neutral 
41%, and agree 48%. 
- Corrective Feedback dari guru dapat meningkatkan 
kemampuan menulis saya 
Students who answer disagree as many as 0%, neutral 44%, 
and agree 56%. 
Based on the questionnaire, the attitude of students was the 
positive attitude. The data from the students’ attitude are presented as 
below: 
Table 4.3 Students’ Attitude 
No. Students’ Attitude Percentage (%) 
1 Positive 81% 
2 Negative 19% 
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Figure 4.2 Percentage of Students’ Attitude 
The table shows that 81% of the students have the positive attitude 
and 19% of the students have negative attitude toward the teacher’s 
written corrective feedback. It can be concluded that the students have 
positive attitude toward teacher’s written corrective feedback. 
b. The Students’ Motivation 
The indicator of students’ motivation was decided into two parts. 
The first was about the students’ goal when they were revising their 
written work based on the feedback. The second was about the 
students’ readiness when their written works were given feedback by 
teacher.  
The statement in the questionnaire is: 
- Saya termotivasi untuk memperbaiki tulisan saya 
Students who answer disagree as many as 7%, neutral 30%, and 
agree 63%. 
81% 
19% 
Students' Attitude 
Positive Negative
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Based on the questionnaire, the students have been motivated to 
revise their written work after got the feedback from the teacher. The 
data of students’ motivation are presented as follow: 
Table 4.4 Students’ Motivation 
No. Students’ Motivation Percentage (%) 
1 Increase 85.2% 
2 Decrease 14.8% 
 
 
Figure 4.3 Percentage of Students’ Motivation 
The table shows that 85.2% of students’ motivations were 
increased and 14.8% of the students’ motivations were decreased. It 
means that corrective feedback from the teacher can improve the 
students’ achievement in writing class. 
c. The Students’ Behavior 
Students’ behavior showed the understanding of students about the 
corrective feedback and how they can revise it.  
85% 
15% 
Students' Motivation 
Increase Decrease
80 
 
 
The statement in the questionnaire is: 
- Saya paham dengan Corrective Feedback yang diberikan oleh 
guru 
Students who answer disagree as many as 4%, neutral 44%, and 
agree 52%. 
Based on the questionnaire, the students understood about the 
corrective feedback from the teacher clearly. The data of students’ 
behavior are presented as below: 
Table 4.5 Students’ Behavior 
No. Students’ Clarity Percentage (%) 
1 Understand 82.7% 
2 Not understand 17.3% 
 
 
Figure 4.4 Percentage of Students’ Behavior 
The table shows that 82.7% of students understand about the 
corrective feedback from the teacher and 17.3% of students did not 
understand about the teacher’s corrective feedback. It can be 
83% 
17% 
Students' Behavior 
Understand Not understand
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concluded that the students more understand about the material after 
they received the corrective feedback from the teacher. 
 
B. Discussion 
1. The Types of Teacher’s Written Corrective Feedback 
Based on the analysis of the research finding, it can be inferred that 
the most frequent of corrective feedback used by the teacher is direct 
corrective feedback which provided as many as 102 of the total corrective 
feedback and has percentage as many as 57%. According to Ellis (2009), 
direct corrective feedback provided by indicating the students’ writing 
error with the correct form. In the students’ worksheet, the teacher 
provided the direct corrective feedback by indicating the error word in 
different ways. The researcher found that teacher often used circle sign to 
show the error word and put the correct word above or under the word. It 
made students understand about their error clearly. Students also could 
revise it well because teacher has already put the correct form. Beside, 
teacher also used the other sign to show the error word. The teacher also 
used underline sign to indicate the students’ error. When teacher would 
like to delete unnecessary word, she indicated the error by using the 
crosswise sign. The other different ways of teacher’s direct corrective 
feedback was also provided by adding some letter or word directly to 
complete the sentence. The example can be seen in student’s worksheet 
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26. Teacher added the word “are” after “there” became “there are” to 
complete the sentence. 
The second type of corrective feedback used by teacher is indirect 
corrective feedback. This type found as many as 23% of total of 
correction. In this case, teacher gave the indirect corrective feedback by 
indicating the students’ error using signs without providing the correct 
form. Teacher used circle or underline sign to show the error word, but did 
not put the correct form. She also used the question mark if the word or 
sentence was unclear. In the indirect corrective feedback, teacher did not 
use crosswise sign because she usually used it to show unnecessary word 
which is it includes in the direct corrective feedback. In this type, teacher 
let the students to analyze the error and try to fix it by themselves. It made 
students more difficult to revise their work because teacher did not provide 
the correct form.  
Then, the third type of corrective feedback used by teacher is 
metalinguistic corrective feedback. Teacher indicated the error by putting 
the code under the error word. The example can be seen in student’s 20 
writing. The student wrote the error word “shrit”, the teacher corrected it 
became “shirt” and put the code “vc” under the error word. She also 
showed the meaning of code “vc” in the bottom of the text. She wrote 
“vc:vocabulary”. This type only found as many as 5% of the total of 
correction. Teacher emphasized the student based on the code she put on 
the students’ writing. Teacher put the code under the word in order to 
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make students be more noticed about their error. Teacher often used direct 
and metalinguistic in the same time. It made students be clearer when 
revise their writing. 
The other correction is focus on feedback. In this part, there are 
two kinds of correction, such as focused and unfocused corrective 
feedback. In the students’ writing was found that teacher more often used 
unfocused corrective feedback than focused feedback. The unfocused 
feedback provided as many as 12% of the total number of correction and 
3% for focused corrective feedback. Teacher used focused feedback when 
she corrected the students’ writing intensively. Teacher only correct the 
students’ error about the use of vocabulary or grammar or contents. 
Meanwhile, unfocused feedback was extensive. Teacher corrected the 
whole text of students’ writing. She corrected the vocabulary, grammar 
and contents at the same time. Based on the research finding, almost of 
students had a little similarity text with each other, but teacher treated their 
text in the different ways. Teacher showed the error writing of students by 
giving the comment also. When she corrected and talked about the 
contents, she wrote some comments in the bottom of the text. But, it can 
be seen that sometimes teacher only corrected the error word about the use 
of vocabulary, however if it was analyzed deeper, the text of students were 
not incomplete yet. It can be seen in the student’s worksheet 18. His text 
was incomplete but the teacher corrected it only about the grammar. 
Teacher did not give the explanation to the student to complete the text. 
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The researcher also found the miss correction by the teacher. 
Sometimes, teacher did not provide any corrective feedback in the 
students’ writing error. Teacher also used the different treatment to correct 
the students’ writing error although they had same error words. Based on 
the interview, the teacher stated that some students wrote in the same title 
and contents, students only change some vocabulary. 
Based on the research finding, the researcher found the different 
things between the previous researches. The previous study was the thesis 
of Kusnul Kotimah, the student of The State Islamic Institute of Surakarta. 
In the previous research, the researcher only focused on two types of 
corrective feedbacks, these are direct and indirect corrective feedback. The 
researcher also focused on the students’ grammatical errors only. Besides, 
the result also showed the students’ perception towards lecturer’s feedback 
on grammatical errors. Meanwhile, the result of this research showed 
about the types of feedback on grammatical error provided by the lecturer 
in the students’ writing. The researcher tried to find the types of corrective 
feedback which used by the lecturer in his correction. Researcher counted 
the total number of written corrective feedback and showed the dominant 
types used by the lecturer to correct the students’ writing. The result 
showed that the types of corrective feedback which mostly used by the 
lecturer was the direct corrective feedback. The lecturer indicated the error 
and gave the correct form immediately. 
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2. Students’ Attitude Toward Teacher’s Written Corrective Feedback 
Based on the research finding above, the researcher would like to 
analyze about the students’ attitude toward teacher’s written corrective 
feedback in learning writing skill. From the findings explained above, it 
can be inferred that teacher’s corrective feedback can affect the students’ 
attitudes in learning writing skill. It can be seen from the table on the 
finding above that the most of the students have positive attitude and some 
of them have negative attitudes toward teacher’s written corrective 
feedback. The attitudes can be seen through their emotion, motivation and 
clarity toward the corrective feedback provided by the teacher. 
In this research, the researcher discovers that the students agree 
that corrective feedback from the teacher is important to be applied in 
writing class. Konold (2004) states one purpose of feedback is providing 
important information and helping students become effective and efficient 
learners. It supported by Lewis (2002: 3) that one purpose of feedback is 
providing information for teacher and students. So, feedback is very 
important for the students to improve their skill in writing. It helps the 
students to recognize their weakness in writing. By recognizing the 
weakness, it can minimize them to repeat their errors. 
Another finding of the research shows that most of the students 
have positive attitudes toward teacher’s written corrective feedback. It is 
effective to be applied in learning writing. It can also motivate the students 
to write better. The students can improve their skill in writing by making 
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their written work better and not repeat their errors. These students has 
positive or negative attitude, it refers to the way of teacher when giving the 
feedback. The students state that the direct written feedback is better for 
them to be done. They more choose the direct corrective feedback because 
direct corrective feedback provides the correct form so they can 
understand about their error and the correct word immediately. According 
to Liu (2008), direct corrective feedback works better than indirect 
corrective feedback for lower proficiency students. 
From the research finding above, the researcher found the 
similarity between the previous study and this research. The previous 
study is the thesis of Rustania Farmawati, the student of The State Islamic 
Institute of Surakarta. The previous research was found that the students 
have positive attitude toward the teacher’s corrective feedback. The 
previous researcher used the open-ended question to collect the data about 
the students’ attitude toward teacher’s corrective feedback.  
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CHAPTER V 
CONCLUSION AND SUGGESTION 
 
This chapter deals with two parts namely conclusion and suggestion. The 
part presents the conclusion derived from the study. The second part presents 
suggestions intended for the teacher, the students, and other researchers. 
A. Conclusions 
There are main research questions to answer this study. The research 
questions are about the types of teacher’s written corrective feedback in 
students’ writing skill and the students’ attitude toward the teacher’s written 
corrective feedback at seventh grade students. 
Based on the findings and discussion in the previous chapter, the following 
conclusions are drawn: 
1. The dominant type of teacher’s written corrective feedback is direct 
corrective feedback. The teacher indicated the errors and put the correct 
form to the students’ error word directly. The teacher gave some signs to 
indicate the error such as circle, underline, and crosswise. 
2. The teacher used indirect corrective feedback rarely. She indicated the 
errors without giving the correct form. The teacher asked the students to 
find the correct form by themselves. 
3. The teacher also provided metalinguistic corrective feedback but rarely. 
He gave some codes related to the students’ error the described it in the 
bottom of the text. 
88 
 
 
4. In the teacher’s correction, it was found that the teacher more used the 
unfocused corrective feedback than focused corrective feedback. 
5. The teacher also provided some advices to the students in the bottom of 
the text. 
6. The students had positive attitudes toward teacher’s written corrective 
feedback. 
B. Suggestions 
Based on the research findings, the researcher had some suggestions for 
the teacher and the students. 
1. For the teacher 
English teacher should use some strategies in teaching English in 
order to make the teaching learning process more interesting. In writing, 
the teacher should provide the corrective feedback in students’ error to 
make the students more understand and they can revise their writing to 
make it better in the future. The teacher gave the corrective feedback in 
different ways. The way of giving corrective feedback can affect the 
students’ attitude in learning writing. And the students’ attitude towards 
teacher’s corrective feedback may affect the success in improving the 
students’ writing skill. The teacher must pay attention to the students’ 
attitude in learning writing, especially the students’ attitude after received 
the corrective feedback from the teacher. The direct corrective feedback 
may be the way of teacher to give more explanation during the class 
activity. 
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2. For the students 
The students must be cooperative in developing their writing. 
Besides, they should be confident about their work. They should pay 
attention to the teacher explanation during the teaching learning process. 
They must study hard to get a good score and more understand about the 
material given by the teacher. They should pay attention to the teacher’s 
corrective feedback also. They should believe that the teacher’s corrective 
feedback can help them to improve their skill in writing, so the students 
should have positive attitudes toward teacher’s corrective feedback and 
they must be active in teaching learning activity also. 
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APPENDIX 2 
 
DATA CODING 
No Data Coding Error Correction Type of CF 
1 S1/DCF/UCF Her eyes 
Play with him 
Lily love me 
And is loyal 
To me 
Its eyes 
Play with it 
Lily loves me 
And it is loyal 
For me 
Direct CF 
Unfocused CF 
S1/ICF/UCF She has 
accompanied 
- 
Indirect CF 
Unfocused CF 
2 S2/DCF/UCF Badroom 
Enough to calm 
Bathroom 
It’s enough to calm 
Direct CF 
Unfocused CF 
 
3 S3/DCF/UCF She have 
She like reading 
She has 
She likes read 
Direct CF 
Unfocused CF 
S3/ICF/UCF My friend one 
beach 
She have 
She like 
- 
Indirect CF 
Unfocused CF 
 
4 S4/DCF/UCF He is a cat 
My cat like 
It is a cat 
My cat likes 
Direct CF 
Unfocused CF 
S4/ICF/UCF He is maybe a year 
My cat like and my 
cat like 
- 
Indirect CF 
Unfocused CF 
5 S5/DCF/UCF But is very 
comfortable 
Wide enogh 
But it is very 
comfortable 
Wide enough 
Direct CF 
Unfocused CF 
S5/ICF/UCF For work my 
father 
Breeder chicken 
- 
Indirect CF 
Unfocused CF 
 S5/MCF/UCF But is very 
comfortable 
Pr: Pronoun (It) Metalinguistic 
CF 
Unfocused CF 
6 S6/DCF/UCF I come back form 
It likes to play with 
ball 
Shows it’s love 
I come back from 
It likes to play ball 
 
Shows its love 
Direct CF 
Unfocused CF 
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Take care of it I take care of it 
7 S7/DCF/UCF I have a cat pets 
His name is Kai 
His fur color is 
white and black 
He shows his love 
be licking me 
I have a cat 
Its name is Kai 
Its fur colors are 
white and black 
It shows its love by 
licking me 
Direct CF 
Unfocused CF 
S7/ICF/UCF He is around 2 
years old 
Kai who 
accompanied my 
day 
- 
Indirect CF 
Unfocused CF 
8 S8/DCF/UCF Yunita is a fat 
female 
She is not anogant 
And hair is long 
Yunita is a fat girl 
 
She is not arrogant 
And her hair is long 
Direct CF 
Unfocused CF 
S8/ICF/UCF Yunita has white 
skin, not only on 
assignment 
- 
Indirect CF 
Unfocused CF 
S8/MCF/UCF Yunita is a fat 
female 
And hair is long 
V: Verb (girl) 
 
pos:possessive (her) 
Metalinguistic 
CF 
Unfocused CF 
9 S9/DCF/UCF Sometimes give 
Hero 
Sometimes I give 
Hero 
Direct CF 
Unfocused CF 
S9/ICF/UCF Hero is 40 cm long 
- 
Indirect CF 
Unfocused CF 
S9/MCF/UCF Sometimes give 
Hero 
N: Noun (I) Metalinguistic 
CF 
Unfocused CF 
10 S10/DCF/UCF Her name is Vano 
It plays with me I 
come back 
And take care of it 
Its name is Vano 
It plays with me 
when I come back 
And I take care of it 
Direct CF 
Unfocused CF 
S10/MCF/UCF It plays with me I 
come back 
Adv: Adverb (It 
plays with me when 
I come back) 
Metalinguistic 
CF 
Unfocused CF 
11 S11/DCF/UCF Her name is 
We are always 
I don’t like for him 
 
Their name are 
We always 
I don’t like from 
her 
Direct CF 
Unfocused CF 
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He’s usually 
Heppy it is good 
I’m verry 
She usually 
Heppy is good 
I’m very 
S11/ICF/UCF Not doing the 
homework 
The latter my best 
friend 
Him that its 
When I’m need 
- 
Indirect CF 
Unfocused CF 
12 S12/DCF/UCF I have a brid 
His name Popy 
He has beautiful fur 
My brid always 
eats banana 
I have a bird 
Its name is Popy 
It has beautiful fur 
My bird always eat 
banana 
Direct CF 
Unfocused CF 
 S12/ICF/UCF My brid always 
His voice always 
listented 
- 
Indirect CF 
Unfocused CF 
S12/MCF/UCF His name Popy Art: Article (His 
name is Popy) 
Metalinguistic 
CF 
Unfocused CF 
13 S13/ICF/FCF Hero is 40 cm long 
- 
Indirect CF 
Focused CF 
14 S14/DCF/UCF I have a pet cat 
Her name is Faiz 
It is verry soft 
Drink milk 
I have a cat 
Its name is Faiz 
It is very soft 
Drinks milk 
Direct CF 
Unfocused CF 
S14/MCF/UCF Drink milk V: Verb (Drinks 
milk) 
Metalinguistic 
CF 
Unfocused CF 
15 S15/ICF/FCF At behind, my 
house is clean 
- 
Indirect CF 
Focused CF 
16 S16/DCF/UCF They are my belove 
cats 
The orange and 
white 
The black and 
white on 
They are my 
beloved cats 
Its colors are 
orange and white 
The black and white 
one 
Direct CF 
Unfocused CF 
S16/ICF/UCF I called him Moly 
- 
Indirect CF 
Unfocused CF 
S16/MCF/UCF The orange and Pos: Possessive (Its Metalinguistic 
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white colors are orange 
and white) 
CF 
Unfocused CF 
17 S17/DCF/FCF But is very 
comfortable 
My house has 
seven spaces, that 
is 
In the my house 
seen very quiet 
But it is very 
comfortable 
My house has seven 
spaces, that are 
 
In my house seen 
very quiet 
Direct CF 
Focused CF 
S17/ICF/FCF I’e my room 
- 
Indirect CF 
Focused CF 
18 S18/DCF/FCF The hi has fat 
That’s his 
characteristics is 
Lutfi 
He is always leave 
He is always happy 
He is fat 
That’s his 
characteristics 
 
He always leave 
He always happy 
Direct CF 
Focused CF 
19 S19/DCF/UCF My cat is so gret 
He always follow 
me 
He was very cute 
I said 
My cat is so great 
It always follow me 
 
It is very cute 
I have 
Direct CF 
Unfocused CF 
 S19/ICF/UCF He is peliharaan 
animal 
Him always 
- 
Indirect CF 
Unfocused CF 
20 S20/DCF/UCF I like her 
spontaneous 
Hi often wears 
Hi wear a green 
shrit 
I like his 
spontaneous 
He often wear 
He wears a green 
shirt 
Direct CF 
Unfocused CF 
S20/ICF/UCF Do you see her 
picture? 
Her favorite jeans 
Her posisionate 
- 
Indirect CF 
Unfocused CF 
 S20/MCF/UCF Shrit 
Posisionate  
Vc: Vocabulary Metalinguistic 
CF 
Unfocused CF 
21 S21/DCF/UCF He likes sleeping 
The he has fat 
I get a prablem 
He likes sleep 
He is fat 
I get a problem 
Direct CF 
Unfocused CF 
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22 S22/DCF/UCF I will description 
She have body tall 
and slim 
I hop 
I will describe 
She has tall and 
slim body 
I hope 
Direct CF 
Unfocused CF 
23 S23/DCF/UCF She is very cute 
I called her Muza 
She has a long trail 
Always dancing 
It is very cute 
I call her Muza 
It has a long tail 
Always dance 
Direct CF 
Unfocused CF 
S23/ICF/UCF She is very 
attractive 
She is tired 
She will lay down 
She has a soft hair 
- 
Indirect CF 
Unfocused CF 
24 S24/DCF/FCF I have a pet cat 
Drink milk 
It plays with play 
ball 
I have a cat 
Drinks milk 
It plays ball 
Direct CF 
Focused CF 
25 S25/DCF/UCF Which name is 
Called him 
A thin female 
beautifull 
Her name is 
Call her 
A thin girl 
beautiful 
Direct CF 
Unfocused CF 
 S25/ICF/UCF I will tell you my 
compatriot 
An Hilya has a 
white skin 
- 
Indirect CF 
Unfocused CF 
26 S26/DCF/UCF There four dining 
chairs 
I usually eating 
My mom like 
cooking 
Pray in my family 
Thats room are 
I and my family is 
There are four 
dining chairs 
I usually eat 
My mom likes to 
cook 
Pray for my family 
That rooms are 
I and my family are 
Direct CF 
Unfocused CF 
S26/ICF/UCF There is shampoo, 
soap, etc 
- 
Indirect CF 
Unfocused CF 
S26/MCF/UCF Eating 
Cooking  
V: Verb (eat, cook) Metalinguistc 
CF 
Unfocused CF 
27 S27/ICF/FCF She is never angry 
- 
Indirect CF 
Focused CF 
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APPENDIX 3 
LIST OF STUDENTS 
No Nama Siswa L/P 
1 Arneta Luna Rizqiana P 
2 Asti Febri Lestari P 
3 Atsna Rif’atun Najihah P 
4 Auliyah Nur Isnaini P 
5 Clousa Heppy Maula P 
6 Evita Zulfa Zuniawati P 
7 Gadis Nur Meisya P 
8 Hilyatun Najah P 
9 Irfan Ferdiyansah L 
10 Lutfi L 
11 M. Ainul Yaqin L 
12 M. Akbar Rizki Saputra L 
13 Muhammad Bayu Andra C. L 
14 M. Toyang SJ L 
15 Nafi’ Aturrizkiyah P 
16 Neva Noviana P 
17 Putri Rahayu P 
18 Radit Abdul Kafi L 
19 Syahrir Aby Yoga L 
20 Syahrul Faiz L 
21 Wisnu Wardana L 
22 Yuke Shofia Febrianti P 
23 Yunita Widyawati P 
24 Zika Ainur Rahmah P 
25 Zikra Afiantara L 
26 Sekar Ayu Valencia Marom P 
27 Farkhan Kamal Mustofa L 
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APPENDIX 4 
 
LIST OF INTERVIEW’S QUESTIONS 
1. Model pembelajaran apa yang digunakan? 
2. Apakah Ibu sering menggunakan corrective feedback pada hasil pekerjaan 
siswa? 
3. Apakah kesalahan yang sering dibuat oleh siswa? 
4. Apakah corrective feedback yang Ibu berikan sudah cukup jelas dan 
mudah dipahami oleh siswa? 
5. Apakah Ibu langsung membenarkan kesalahan pada hasil karangan siswa? 
6. Apakah corrective feedback yang Ibu berikan dapat meningkatkan 
kemampuan siswa khususnya dalam menulis? 
7. Apakah siswa akan termotivasi untuk memperbaiki tulisannya? 
8. Apakah nilai yang Ibu berikan sudah sesuai dengan kemampuan siswa? 
9. Menurut Ibu, pentingkah pemberian corrective feedback pada siswa? 
10. Biasanya Ibu memberikan corrective feedback dalam bentuk apa? 
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APPENDIX 5 
 
FIELD NOTE ON THE INTERVIEW 
Day, Date : Saturday, 4
th
 May, 2019 
Time  : 10.00 - end 
Activity : Interviewing the Teacher 
Interviewee : Mu’alifah, S.Pd 
Location : MTs Darul Hikmah 
Interviewer : Alphina Ade Venia 
 
Interviewer : Assalamu’alaikum, mohon maaf mengganggu waktunya Bu. 
Interviewee : Wa’alaikumsalam, ada yang bisa saya bantu? 
Interviewer : Iya Bu, di sini saya ingin menindaklanjuti penelitian saya tentang 
corrective feedback pada writing skill pelajaran bahasa Inggris dan 
ingin memberikan beberapa pertanyaan kepada Ibu. Dalam 
pembelajaran bahasa Inggris, khususnya dalam kegiatan menulis, 
model pembelajaran seperti apa yang Ibu terapkan di kelas? 
Interviewee : Untuk pembelajaran descriptive text, saya menggunakan model 
pembelajaran modeling. Pertama, saya berikan contoh seperti apa 
descriptive text itu. Lalu berdasarkan contoh yang sudah saya 
berikan, anak-anak berusaha untuk membuat seperti contoh itu, 
tapi biasanya langkah awal itu saya bentuk kelompok dulu. Artinya 
bekerja sama secara berkelompok bahwa anak yang punya 
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kemampuan itu bisa memberikan contoh dan mengajari teman 
sekelompoknya yang belum paham. Untuk langkah selanjutnya, 
biasanya saya memberikan tugas individual, tujuannya agar anak 
bisa bekerja sendiri untuk menyusun descriptive text dengan baik 
berdasarkan contoh yang pernah diberikan. Kemudian kalau sudah 
selesai, biasanya saya suruh untuk mengkomunikasikannya, seperti 
mungkin bisa membandingkan dengan pekerjaan temannya atau 
anak bisa membacakan karyanya di depan kelas. Tapi karena jam 
kelas tebatas, mestinya tidak bisa seluruh anak itu 
menyampaikannya di depan kelas. Mungkin hanya beberapa anak 
saja yang saya suruh untuk membacakan karyanya secara acak. 
Interviewer : Kemudian dari hasil karangan tersebut, apakah Ibu sering 
memberikan corrective feedback? 
Interviewee : Iya. Saya tidak pernah memberikan nilai, tapi hanya dibenarkan 
kesalahannya saja. Karena setiap pekerjaan anak yang dikoreksi itu 
akan berpengaruh terutama terhadap motivasi anak itu untuk 
belajar. Karena seperti yag kita tahu, kalau anak itu akan merasa 
diperhatika saat gurunya memberikan respon terhadap 
pekerjaannya. Mereka biasanya akan merasa bahwa pekerjaan 
mereka diperhatikan oleh gurunya dan akan berusaha menulis 
dengan lebih baik lagi karena gurunya memberikan koreksi 
terhadap pekerjaan mereka. 
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Interviewer : Baik Ibu. Lalu untuk pemberian corrective feedback, apakah Ibu 
membenarkan secara langsung kesalahan pada karangan siswa? 
Interviewee : Biasanya kalau koreksi secara klaikal, misalnya kalau kebetulan 
text itu yang sifatnya seragam, tugas itu seragam, artinya objektif 
begitu, saya mengkoreksi secara silang. Itu artinya bisa ditukarkan 
milik anak yang satu dengan yang lain, sehingga anak bisa secara 
langsung mengetahui hasilnya. 
Interviewer : Menurut Ibu, apakah corrective feedback yang Ibu berikan 
kepada siswa akan mampu menambah kemampuan siswa dalam 
bahasa Inggris terutama kegiatan menulis? 
Interviewee : Menurut saya jelas iya. Karena tugas yang diberikan bukan hanya 
sekali, jadi dengan memberikan corrective feedback pada 
pekerjaan mereka maka di tugas-tugas berikutnya kesalahan yang 
mereka buat semakin sedikit. 
Interviewer : Menurut Ibu, apakah siswa akan termotivasi untuk memperbaiki 
tulisannya? 
Interviewee : Saya yakin dengan pemberian koreksi pada karangan mereka, 
mereka akan lebih termotivasi untuk memperbaiki tulisannya. 
Mereka akan berpikir bahwa di tugas-tugas berikutnya pasti Bu 
guru juga akan mengkoreksi pekerjaan mereka, sehingga mereka 
akan berusaha untuk tidak membuat kesalahan yang sama. 
Interviewer : Lalu biasanya kesalahan apa saja yang sering dibuat oleh siswa 
Bu? 
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Interviewee : Biasanya anak-anak itu sering membuat kesalahn pada language 
features nya. Karena memang kekurangan siswa kami itu ketika 
mengaplikasikan untuk membuat deskriptif teks itu anak-anak 
kurang teliti dalam pemberian punctuation juga susunan 
kalimatnya. 
Interviewer : Lalu menurut Ibu apakah corrective feedback yang Ibu berikan 
sudah cukup jelas dan mudah dipahami oleh siswa? 
Interviewee : Menurut saya sudah. Karena saya akan menjelaskan kesalahan 
siswa dengan mengambil salah satu pekerjaan siswa lalu dianalisa 
kesalahan-kesalahan yang ada secara bersama-sama dengan siswa. 
Sedangkan untuk secara individu, saya menelii kesalahan pada 
pekerjaan siswa di buku tugasnya dan saya langsung benarkan 
kesalahannya. 
Interviewer : Kemudian untuk nilainya, apakah nilai yang Ibu berikan sudah 
sesuai dengan kemampuan siswa dalam mengarang teks tersebut? 
Interviewee : Saya tidak pernah memberikan nilai secara langsung pada buku 
tugas siswa. Untuk karangan yang berupa obyektif itu, yang 
dikoreksi secara silang tadi, saya biasanya memberikan skor 
langsung yang ditulis di laptop. Adapun tugas-tugas essay itu 
memang anak agak butuh waktu, dan untuk menyampaikan 
penilaiannya itu tidak saat itu, mungkin pada pertemuan 
berikutnya. 
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Interviewer : Baik Bu. Menurut Ibu apakah corrective feedback itu penting atau 
tidak bagi siswa ke depannya? 
Interviewee : Sangat perlu. Karena bagaimana siswa bisa berprogress kalau 
tidak tahu kesalahannya. Jadi dengan corrective feedback ini siswa 
bisa tahu letak kesalahannya dan tidak mengulangi lagi. Karena 
terkadang seperti ini, ada siswa yang mendapat motivasi karena dia 
banyak benarnya jadi semakin bagus, tapi ada juga siswa yang 
awalnya malu karena banyak salahnya, tapi dari koreksi yang saya 
berikan ada progress dalam pekerjaan mereka selanjutnya. 
Interviewer : Kemudian dalam memberikan corrective feedback, biasanya Ibu 
memberikan dalam bentuk apa? 
Interviewee : Saya memberikan koreks secara lisan dan tertulis. Kalau secara 
lisan saya cenderung menjelaskan kesalahan siswa secara umum. 
Tapi untuk yang tertulis, tiap siswa saya berikan koreksi sesuai 
dengan hasil pekerjaannya. Biasanya kesalahan mereka saya 
lingkari atau saya coret. Terkadang langsung saya berikan kalimat 
yang benar juga. 
Interviewer : Baik Ibu, saya kira cukup sekian, terima kasih atas waktunya. 
Interviewee : Ya sama-sama mbak, jika saat saya mengajar mungkin ada 
masukan, bisa memberikan masukan kepada kami. 
Interviewer : Iya Ibu, terima kasih Bu. Wassalamu’alaikum Wr.Wb. 
Interviewee : Wa’alaikumsalam Wr.Wb. 
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APPEDIX 6 
 
Field Note 
A. First Observation 
Date  : Tuesday, April 30
th
 2019 
Title  : Observation of teaching learning process 
Informant : Mrs. Mu’alifah, S.Pd 
Place  :  VII-1 Class 
Time  : 08.30 – 09.15 a.m 
Material : Descriptive Text 
 
1. Opening Activities 
The teacher came to the class and asked the students to sit. Before 
started the lesson, the English teacher asked the students to pray 
together. She checked the students presence and the teacher started the 
lesson. 
2. Main Activities 
The teacher explained the materials to the students about 
descriptive text. The teacher gave question to the students about the 
meaning of the materials. Then, the students responded the teacher’s 
question. The teacher gave the example of descriptive text. The teacher 
gave the example about the person description. Then, the teacher gave 
the explanation about the generic structure. The teacher gave the 
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assignment for the students to make the simple descriptive text with 
the free themes. The students made it in pairs. 
While the students do the assignment, the teacher looks around of 
the students and gives correction on the students’ writing. The teacher 
corrected some wrong sentences with underlining and circling at the 
wrong word or sentences and gives motivation to the students. After 
that, teacher gives corrective feedback to the students’ grammar 
directly. The students who got corrective feedback looks shy and they 
revised their wrong sentences immediately. The teacher also gives 
praise with say “good job” to other students. After that, the teacher 
gives assignment for the students. 
3. Closing Activities 
Before the teacher left the class, she gave motivation to the 
students to study diligently and never forget to pray. The teacher also 
remembered the students about the lesson today. The teacher closing 
the lesson by saying Alhamdulillah together with the students and she 
said Wassalamu’alaikum Wr.Wb. Then, the students answered 
Wa’alaikumsalam Wr.Wb. 
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Field Note 
B. Second Observation 
Date  : Tuesday, May 7
th
 2019 
Title  : Observation of teaching learning process 
Informant : Mrs. Mu’alifah, S.Pd 
Place  :  VII-1 Class 
Time  : 08.30 – 09.15 a.m 
Material : Descriptive Text  
 
1. Opening Activities 
The teacher came to the class and said Assalamu’alaikum Wr.Wb. 
and the students answer Wa’alaikumsalam Wr.Wb. The teacher greeted 
the students. The teacher asked the students to pray first before they 
started the lesson. She checked the students presence and the teacher 
started the lesson. 
2. Main Activities 
 The teacher started the lesson. The teacher reviewed about the last 
work material. The teacher explained the descriptive text deeper than 
last week. The teacher gave the example and the teacher gave the 
students paper that contain the assignment about the descriptive text. 
The teacher asked the students to choose one of five themes to 
describe. Then, the students made it. 
137 
 
 
 The teacher asked the students to collect their work in her table. 
The teacher corrected immediately and gave the explanation about 
their error. The teacher corrected the students’ work by underlining or 
circling the wrong word or sentences. The teacher corrected the 
content and grammar also of the students’ writing. And then, the 
teacher gave it back to the students, so the students can revise it.  
3. Closing Activities 
 Before the teacher closed the teaching learning activity, the teacher 
asked the students to study about the descriptive text. The teacher 
asked the students to revise their writing in the home. The teacher 
evaluated the lesson that day. She told the students to continue the 
lesson next week and asked the students to submit the task next week 
to the teacher. The teacher gave motivation to the students to study 
hard and she closed the teaching process by saying Alhamdulillah 
together with the students. Then she left the class by saying 
Wassalamu’alaikum Wr.Wb. and the students answered 
Wa’alaikumsalam Wr.Wb. 
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APPENDIX 7 
 
QUESTIONNAIRE OF STUDENTS’ ATTITUDE TOWARD TEACHER’S 
CORRECTIVE FEEDBACK 
 
Catatan: 
1. Tidak setuju 
2. Netral 
3. Setuju 
 
  
No Pernyataan 
Jawaban 
1 2 3 
1 Saya malu ketika tulisan saya dikoreksi oleh guru    
2 Saya senang ketika tulisan saya dikoreksi oleh guru    
3 Corrective Feedback dari guru dapat meningkatkan kemampuan 
menulis saya 
   
4 Saya termotivasi untuk memperbaiki tulisan saya    
5 Saya paham dengan Corrective Feedback yang diberikan oleh guru    
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APPENDIX 8 
 
PICTURES 
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